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Abstract: Guidance and counseling teachers have a crucial role in helping students
overcome various personal, social, and academic problems and optimally develop
their potential. By having appropriate competencies, guidance, and counseling
teachers can provide services that are more effective and relevant to student needs,
thereby improving overall student welfare and achievement. This article aims to
determine the implementation of guidance and counseling in schools according to
teacher competency. The method used in writing this article is using the literature
review method. The literature review was used to collect information regarding the
competency of guidance and counseling teachers and the implementation of guidance
and counseling in schools. Implementation of guidance and counseling teacher
competencies has enormous benefits in the educational context. Competent guidance
and counseling teachers can provide quality guidance and counseling services to
students, helping them overcome problems, understand themselves, and develop
their potential optimally. Apart from that, implementing guidance and counseling
teacher competencies can also improve the overall quality of education, improve
relationships between students and teachers, and provide support for students with
special needs.
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A.Introduction

Education is a structured and systematic learning process to develop individual
potential and abilities in various aspects of life, such as intellectual, emotional, social,
and physical. Education aims to develop knowledge, skills, and attitudes that can help
individuals to become productive and responsible members of society. Apart from
that, education also plays a role in forming values, norms, and ethics that will guide
individuals in facing various situations and challenges in life (Pristiwanti et al., 2022).

Professional teachers will have a major influence in improving the quality of human
resources. Teachers play an important role in improving the quality of learning, both
the quality of the process and the quality of graduates. Good teacher performance is a
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work achievement or actual achievement that can be achieved by a teacher in planning
in teaching, managing classes, carrying out learning program processes, and

evaluating learning outcomes carried out by students in the school (Meidiana et al.,
2020).

Education aims to improve the quality of human resources as outlined through Law
No. 20 of 2003. One of the efforts to improve the quality of human resources is through
the learning process in schools. To improve the quality of human resources, teachers
are a component that must be fostered and developed continuously. Therefore, so that
teachers can carry out, their duties at school need to be constantly refreshed in the
form of technical assistance. This technical assistance is provided to teachers as an
effort for continuous capacity building. The assistance can be used in the form of
academic supervision carried out by school supervisors to improve. Teacher
performance to achieve national education goals (Messi et al., 2018).

Thus, the teacher is a very dominant component of education in improving the quality
of education because the teacher is a person who is directly involved in the learning
process of learners in school. For a quality learning process then the teachers must be
qualified and professional (Evanofrita et al., 2020).

There are three areas of activity in the educational process at school that support each
other. First, the field of administration and supervision involves the administration
and management of administration and supervision of school principals, teachers,
employees, and other related parties at the school (Kurniawan, A. T., et al., 2024;
Choirunisa, M. M., & Madjid, A. 2023). Second, is the curricular area, which is
manifested in the learning process of various subjects. Third, the field of student
development is carried out through guidance services and other efforts for students,
taking into account possible problems both in the implementation of the two previous
areas of educational activities and problems outside these areas (Mortensen &
Schmuller, 1964).

This explanation shows that guidance and counseling services have an important role
as an integrated part of all education in schools. Guidance and counseling have a key
function and position in school education, namely as a companion to the main
function of the school in the areas of teaching and student's intellectual development,
as well as in overcoming students' social and personal problems (Kasih & Kons, 2017).

Guidance and counseling teachers, also known as counselors, have an equally
important role as subject teachers. Both complement each other and are related to each
other (Tjalla & Tjalla, 2015). Regulations regarding the existence of guidance and
counseling teachers are regulated in the National Education System Law (NPC)
Chapter I Article 1 Paragraph 6. This law confirms that "educators are educational
personnel who have qualifications as teachers, lecturers, counselors, tutors, tutors,
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tutor, instructors, facilitators, and other titles appropriate to their specialty, as well as
participating in the implementation of education." Thus, this law shows that the work
of guidance and counseling teachers has special characteristics that teachers in other
subjects do not have (Nurrahmi, 2015).

Guidance and counseling in schools have a very strategic role in helping students
overcome the various problems they face, both academic and non-academic.
Guidance and counseling teachers have the responsibility to provide quality guidance

and counseling services to students, so adequate competence is required in carrying
out this task (Aminah et al., 2021).

In the context of education in Indonesia, implementing the competence of guidance
and counseling teachers is crucial considering the complexity of the problems faced
by students today (Farid, M., 2024). Several problems that are often faced by students,
such as learning motivation problems, emotional disorders, interpersonal conflicts,
and career problems, require an appropriate and competent approach from guidance
and counseling teachers (Wardhani et al., 2019). By having adequate competence,
guidance, and counseling teachers can provide effective and efficient services for
students, thereby improving the quality of education in schools (Anisah, 2016).

However, in practice, there are still several obstacles faced in implementing the
competency of guidance and counseling teachers in schools. One of the main obstacles
is the lack of understanding of the role and function of guidance and counseling
teachers among educational stakeholders, such as school principals, teachers, and
parents (Suryani et al., 2023). Apart from that, limited human resources and
infrastructure are also obstacles to providing quality guidance and counseling services
(Awalya et al., 2022).

Thus, research regarding the implementation of guidance and counseling teacher
competencies in the implementation of guidance and counseling in schools is very
important to carry out (Sabrina et al., 2020). This research is expected to provide a clear
picture of the conditions for implementing guidance and counseling teacher
competencies in schools, as well as provide concrete recommendations to improve the
implementation of these competencies. Thus, it is hoped that this research can make a
significant contribution to efforts to improve the quality of guidance and counseling
services in schools, and ultimately improve the overall quality of education (Lestari et
al., 2023).

Then how is the implementation of the competence of guidance and counseling
teachers in schools? The benefit of this article is that it provides a better understanding
of the importance of implementing guidance and counseling teacher competencies in
the implementation of guidance and counseling in schools. Apart from that, it is also
hoped that this article can be a reference for education stakeholders, such as school
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principals, teachers, and parents, in increasing support and cooperation to improve
the quality of guidance and counseling services in schools.

B. Methods

The method used in writing this article is using the literature review method. This
research design refers to a literature review, which is a literature review or literature
review. The literature review is an analysis that explains theories, findings and other
research sources used as references in conducting research (Rifani, 2022). Literature
reviews contain summaries, reviews, and analyses of several library sources such as
articles, books, slides, and information from the internet related to the topic being
discussed. A good literature review should be relevant, current, and informative.
Theoretical foundations, theoretical reviews, and literature reviews are some of the
approaches used in conducting literature reviews. The library method used is an open
system library method, where visitors can directly search and select the books or
information sources, they need from the library (Rokhyani, 2022).

We identified literature relevant to the topic, including theories, concepts, and the
latest research findings related to the competence of guidance and counseling teachers
and their implementation in the context of school education. Then, read and analyze
the literature to understand the basic concepts, approaches, and methods used in
measuring the competence of guidance and counseling teachers as well as the factors
that influence its implementation in schools. Next, prepare a review and synthesis of
the literature that has been analyzed to present a comprehensive picture regarding the
implementation of guidance and counseling teacher competencies in schools. Finally,
conclude from the results of the literature analysis to identify patterns, trends, and
important findings related to the research topic, which are then used to provide
relevant recommendations for developing the competency of guidance and
counseling teachers as well as improvements in the implementation of guidance and
counseling in schools (Purwaningrum et al., 2023).

By using the literature review method, this research is expected to provide a deeper
understanding of the implementation of guidance and counseling teacher
competencies in the implementation of guidance and counseling in schools and
provide a constructive contribution to the development of education in Indonesia.

C. Results and Discussion

Understanding Teacher Competency

Teacher competency is one of the most important things in the world of education. A

competent teacher has broad and deep abilities in carrying out his duties in the
learning process. These competencies are not only limited to academic knowledge
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about the subject matter but also include the skills and attitudes needed to support the
teaching and learning process (Nurrahmi, 2015).

Teacher competency is the ability possessed by a teacher to carry out his duties in the
learning process effectively. Teacher competency includes the knowledge, skills, and
attitudes needed to support the teaching and learning process (Pangesty et al., 2023).
Knowledge includes understanding of subject matter, learning methods, and
children's psychological development. Skills include the ability to plan learning,
manage classes, and evaluate student learning outcomes. Meanwhile, attitude
includes professional attitudes, ethics, and commitment to the profession as a teacher
(Febriana, 2021).

The knowledge possessed by a teacher includes a deep understanding of the subject
matter being taught, effective learning methods, and the psychological development
of children (Muis, 2020). This knowledge is very important so that teachers can deliver
lesson material in a way that is easy for students to understand and is appropriate to
their development (Nurmelly, 2022).

Apart from knowledge, skills are also an important part of teacher competence. These
skills include the ability to plan quality learning, manage the class effectively, and
evaluate student learning outcomes. Teachers who have these skills will be able to
create a conducive learning environment and motivate students to study well (Wutsqo
et al., 2021).

Attitude is also an equally important part of teacher competence. Professional
attitudes, high ethics, and commitment to the profession as a teacher will influence
the way teachers teach and interact with students. Teachers who have a good attitude

will be role models for students and have a positive impact on the learning process
(Umari & Yakub, 2018).

Apart from that, in the current digital era, teacher competence also includes the ability
to adapt to developments in technology and science. Competent teachers will be able
to use information and communication technology in the learning process to enrich
students' learning experiences (Silviana et al., 2022).

The importance of teacher competence cannot be denied, because teachers have a very
important role as agents of change in education. Competent teachers can provide
quality learning that is relevant to the demands of the times. They are also able to
guide and motivate students to achieve their best potential (Rafigah, 2013).

Therefore, teacher competency development needs to continue to be carried out
through various methods such as training, workshops, and other professional
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development programs. In this way, teachers can continue to improve the quality of
learning and have a positive impact on the development of education in Indonesia.

Competency of Guidance and Guidance Teachers in the Field of Knowledge

The competency of BK (Guidance and Counseling) teachers in the field of knowledge
covers several very important aspects related to psychology, counseling, and student
development (Umami, 2022). The following is an explanation of the knowledge that
guidance and counseling teachers must have in these three aspects:

1. Psychology: Counseling teachers need to have a deep understanding of
psychology, especially developmental psychology. They must understand the
stages of students' physical, cognitive, emotional, and social development.
Knowledge of psychological theories such as the developmental theories of
Piaget, Erikson, and Kohlberg is very important for guidance and counseling
teachers to be able to understand and help students deal with various
psychological problems.

2. Counseling: Counseling teachers also need to know effective counseling
techniques. They must understand the basic principles of counseling, such as
empathy, respect, and honesty. Apart from that, BK teachers also need to master
counseling techniques that suit students' needs, such as individual, and group
counseling and counseling in crises.

3. Student Development: Knowledge about student development is very important
for guidance and counseling teachers in providing guidance and counseling.
They need to understand the characteristics of student development at each
stage, including problems that may arise and how to overcome them. Guidance
and guidance teachers also need to understand the factors that influence student
development, such as the family, school, and community environment.

By having sufficient knowledge in these three aspects, guidance and counseling
teachers are expected to be able to provide effective guidance and counseling to
students. They can help students develop their potential, overcome personal, social,
and academic problems, and prepare themselves to face future challenges (Pridi,
2015).

Competency of Guidance and Guidance Teachers in Skills Fields

The competency of guidance and counseling teachers in the field of skills is very
important to provide effective guidance and counseling services to students.
Guidance and counseling teacher skills not only include theoretical knowledge, but
also practical abilities in applying various techniques and strategies in the guidance
and counseling process (Putranti & Safitri, 2017). Several competencies that must be
mastered by a guidance and counseling teacher are as follows:
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1. Interview Techniques: Counseling teachers need to have skills in conducting
interviews with students to understand the problems they face and provide
appropriate guidance. They must be able to ask the right questions, listen with
empathy, and provide supportive responses. Good interview techniques will
help guidance and counseling teachers get accurate information about students'
conditions and formulate appropriate solutions.

2. Observation: Observation skills are also important for guidance and counseling
teachers in observing student behavior and interaction patterns. With careful
observation, guidance, and counseling teachers can identify student problems or
potential that may not be revealed through interviews. Observations also help
guidance and counseling teachers in assessing the effectiveness of the guidance
and counseling programs provided.

3. Interpersonal Skills: Counseling teachers need to have good interpersonal skills
to build positive relationships with students, parents, and other school staff.
These skills include the ability to communicate, empathize, respect differences,
and manage conflict. With good interpersonal skills, guidance, and counseling
teachers can create a supportive environment for students to express problems
and feel comfortable in receiving guidance.

Competency of Guidance and Guidance Teachers in the Field of Attitude

The competence of guidance and counseling teachers in the field of attitude is crucial
for creating a conducive learning environment and supporting student development.
These attitudes include empathy, sensitivity to individual differences, professional
ethics, and honesty (Nuraini, 2022).

First, empathy is a very important attitude for guidance and counseling teachers. They
must be able to understand and feel what students feel. By having empathy, guidance,
and counseling teachers can provide more effective support and guidance to students
who experience problems or difficulties. Counseling teachers need to be able to enter
students' points of view, see the world from their perspective, and provide responses
that demonstrate understanding and concern.

Second, sensitivity to individual differences is also very important. Each student has
a unique background, needs, and characteristics. Counseling teachers need to be
sensitive to these differences to provide guidance that suits the needs and
characteristics of each student. This involves a willingness to understand and respect
differences in culture, religion, gender, and other backgrounds.

Apart from that, professional ethics is the foundation that guidance and counseling
teachers must have. They must carry out their duties and responsibilities with full
integrity, honesty, and responsibility. Good professional ethics will create good
relationships between guidance and counseling teachers, students, and parents.
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Counseling teachers must maintain the confidentiality of information obtained from
students, and act under the professional code of ethics.

Lastly, honesty is a non-negotiable attitude for guidance and counseling teachers.
They must be honest in providing information to students and parents, as well as in
dealing with problems faced by students. Honesty will create trustworthiness and
good trust between all parties involved in the education process. Honesty also
includes consistency between words and actions, as well as honesty in admitting
mistakes and learning from them.

Application of Guidance and Guidance Teacher Competencies in Practice

The application of guidance and counseling teacher competence in providing
guidance and counseling services to students is very important in creating a healthy
learning environment and supporting students' optimal development (Mau, 2022).
One of the main competencies that guidance and counseling teachers must have is a
deep understanding of psychology and student development. With this
understanding, guidance, and counseling teachers can identify student's potential and
needs and help them overcome various problems they may face in the teaching and
learning process (Hanifah, 2017).

Apart from that, effective communication skills are also very necessary in
implementing guidance and counseling teacher competencies. Counseling teachers
need to be able to communicate with students openly and empathetically so that
students feel heard and understood. These skills help guidance and counseling
teachers build good relationships with students, which in turn will increase the

effectiveness of the guidance and counseling services provided (Anggriana &
Trisnani, 2016).

A good understanding of social and cultural issues is also an important competency
for guidance and counseling teachers. With this understanding, guidance and
counseling teachers can provide services that are sensitive to students' social and
cultural contexts so that they can provide appropriate support according to students'
needs and values (Bunyamin et al., 2022).

Apart from that, guidance and counseling teachers also need to have skills in
designing effective guidance and counseling programs. This includes the ability to
identify problems, set goals, and develop strategies to achieve those goals (Fauziah et
al., 2022). By designing programs that suit students' individual needs, guidance and
counseling teachers can help them overcome problems and reach their full potential
(Awalya et al., 2022).
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The ability to manage conflict is also an important competency for guidance and
counseling teachers. In the school environment, conflict between students or with
other people can become an obstacle to the teaching and learning process. Guidance
and counseling teachers need to be able to manage this conflict constructively and
help students resolve the conflict in a good way (Dahlan, 2019).

Apart from that, guidance and counseling teachers also need to have a good
understanding of applicable guidance and counseling policies and standards. By
understanding these policies and standards, guidance and counseling teachers can
ensure that the services they provide comply with established standards and meet
student needs (Rezeki et al., 2020).

Collaboration with related stakeholders is also an important competency for guidance
and counseling teachers. In providing guidance and counseling services, guidance
and counseling teachers need to work together with parents, teachers, and mental
health workers to provide holistic services to students. With this collaboration,
guidance, and counseling teachers can integrate information from various sources to
provide the best service to students (Diniyah et al., 2024).

Finally, monitoring and evaluating guidance and counseling programs is also an
important competency for guidance and counseling teachers. Guidance and
counseling teachers need to monitor and evaluate the programs they provide to
ensure their effectiveness (Ulfah, 2022). By carrying out this evaluation, guidance, and
counseling teachers can identify the strengths and weaknesses of the program they

run so that they can make improvements and develop the program in the future
(Djuanda, 2019).

By applying these competencies in practice, guidance and counseling teachers can
provide quality guidance and counseling services to students, help them overcome
problems, and reach their full potential in a supportive and enjoyable learning
environment.

Challenges in Implementing Guidance and Guidance Teacher Competencies

The challenges in implementing guidance and counseling teacher competency in
Indonesia are a complex issue and require serious attention (Hadi et al., 2009). Some
of the challenges faced in implementing guidance and counseling teacher
competencies in Indonesia include:

1. Lack of Understanding of the Role of Counseling Teachers: Many parties still do

not fully understand the role of guidance counselors in education. This can result
in a lack of support and appreciation for the competence and contribution of
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guidance and counseling teachers in guiding and providing counseling to
students.

2. Limited Facilities and Infrastructure: Many schools in Indonesia, especially those
in rural or remote areas, experience limited facilities and adequate infrastructure
to support guidance and counseling activities. This can affect the quality of
services provided by guidance and counseling teachers to students.

3. Lack of Training and Professional Development: Guidance and Counseling
Teachers need continuous professional training and development to be able to
keep up with the latest developments in the field of guidance and counseling.
However, there are still obstacles in providing adequate training for guidance
and counseling teachers in Indonesia.

4. Lack of Research and Development in the Field of Guidance and Counselling:
Research and development in the field of guidance and counseling is still not a
main focus in the world of education in Indonesia. This can hinder the
development of guidance and counseling teacher competency as well as
innovation in guidance and counseling services.

5. Cultural and Social Challenges: Several cultural values and norms in Indonesia
can be a challenge in implementing guidance and counseling teacher
competencies, especially in terms of opening up to personal and social problems
faced by students.

6. Limited Parental Support and Involvement: Parental support and involvement
in guidance and counseling activities at school is still not optimal. This can
hamper the effectiveness of the services provided by guidance and counseling
teachers to students.

To overcome these challenges, joint efforts are needed from various parties, including
the government, educational institutions, guidance and counseling teachers, parents,
and the community. These efforts include increasing understanding of the role of
guidance and counseling teachers, improving adequate facilities and infrastructure,
providing quality professional training and development, encouraging research and
development in the field of guidance and counseling, and increasing parental
involvement in guidance and counseling activities in school.

Strategy for Increasing Competency of Guidance and Guidance Teachers

The strategy to increase the competency of guidance and counseling teachers is a step
that needs to be taken to improve the quality of guidance and counseling services
provided to students. One strategy that can be implemented is through training and
professional development (Ramli et al., 2020). This training can cover various aspects,
such as knowledge about child and adolescent development, effective communication
skills, conflict management, and the use of information technology in guidance and
counseling. By participating in this training, BK teachers can improve their knowledge
and skills, so they can provide better services to students (Hadi, 2018).
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Apart from that, mentoring and supervision are also effective strategies for increasing
the competence of guidance and counseling teachers. Through mentoring, more
experienced guidance and counseling teachers can provide guidance and support to
guidance and support teachers who are new or who need additional help (Whiston &
Rahardja, 2016). Meanwhile, supervision can help guidance and counseling teachers
to reflect on their performance, identify areas that need improvement, and plan steps
for improvement (Gysbers & Henderson, 2012).

Collaboration and professional networks are also important in improving the
competence of guidance and counseling teachers. By collaborating with fellow
guidance and counseling teachers and other professionals in the field of guidance and
counseling, guidance and counseling teachers can exchange experiences, get input,
and broaden their horizons and professional networks. This can help them to continue
learning and developing themselves (Hanifah, 2017).

The development of relevant learning materials and resources also needs to be
considered in the strategy to increase the competency of guidance and counseling
teachers. Guidance and Guidance Teachers need to have access to learning materials
and resources that are up-to-date and appropriate to their needs. This can help them
to continue to improve their knowledge and skills in the field of guidance and
counseling (Jaya & Halik, 2023).

Lastly, the use of Information and Communication Technology (ICT) can also be an
effective strategy for improving the competency of guidance and counseling teachers.
By utilizing ICT, BK teachers can conduct long-distance counseling, provide
information and learning resources online, and use applications or other digital
platforms to increase efficiency and effectiveness in providing guidance and
counseling services to students (Lestari et al., 2023).

By implementing these various competency improvement strategies, it is hoped that
guidance and counseling teachers in Indonesia can continue to improve the quality of
their guidance and counseling services, so that they can make a greater contribution
to improving student welfare and achievement.

Benefits of Implementing Guidance and Guidance Teacher Competencies

Implementation of guidance and counseling teacher competencies has very important
benefits in the context of modern education (Yokoyama et al., 2023). Guidance and
guidance teachers have a crucial role in helping students overcome various problems,
understand themselves, and develop their potential optimally (Kusen et al., 2019). The
following are some of the main benefits of implementing guidance and counseling
teacher competencies:
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1. Supporting Student Growth: Competent guidance and counseling teachers can
assist students in identifying their potential and guide them to develop their
academic, emotional, and social abilities. This helps students to grow holistically
and reach their best potential.

2. Addressing Social and Emotional Problems: Trained guidance and counseling
teachers can help students overcome a variety of social and emotional problems,
such as bullying, anxiety, depression, and other behavioral problems. By
providing the right support, guidance, and counseling teachers can help
students to deal with these problems better.

3. Improving the Quality of Education: Implementing the competency of BK
teachers can also improve the overall quality of education. By helping students
overcome their problems, counselors help create a more positive and supportive
learning environment.

4. Improving Relationships Between Students and Teachers: Competent guidance
and counseling teachers can also help improve relationships between students
and teachers. By understanding student needs and problems, guidance and
counseling teachers can help create better relationships between students and
teachers, which in turn can increase student motivation and involvement in the
learning process.

5. Encourage Understanding Yourself: Implementing guidance and counseling
teacher competencies can also help guidance and counseling teachers to better
understand themselves. By learning about the various problems faced by
students and how best to help them, guidance and counseling teachers can
develop empathy and a better understanding of themselves and others.

6. Providing Support for Students with Special Needs: Counseling teachers can
also provide special support for students who have special needs, such as
students with disabilities or other special educational needs. By providing the
right support, guidance and counseling teachers can help these students achieve
academic and social success.

7. Help Students Develop Life Skills: Guidance teachers can also help students
develop important life skills, such as communication skills, problem solving, and
stress management. This will help students to be successful not only in their
education, but also in life after school.

8. Providing Support for Teachers and Parents: Apart from helping students,
guidance and counseling teachers can also provide support for teachers and
parents. By providing advice and guidance on how best to support students,
counselors can help create a more positive and supportive learning environment
for everyone involved in a student's education.

Thus, the implementation of guidance and counseling teacher competencies has very
important benefits in improving the quality of education and helping students achieve
their best potential. Therefore, it is important to ensure that guidance and counseling
teachers have sufficient training and support to carry out their role effectively.
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D.Conclusion

Teacher competency is very important in the world of education, including the
competency of BK (Guidance and Counseling) teachers. Teacher competency not only
includes knowledge of the subject matter but also the skills and attitudes needed to
support the teaching and learning process. Guidance and counseling teachers need to
have a deep understanding of psychology, counseling, and student development to
provide effective guidance and counseling services. The application of guidance and
counseling teacher competencies in practice involves various skills, such as effective
communication skills, observation, interpersonal skills, and skills in designing
guidance and counseling programs. Guidance and Guidance Teachers also need to
have a professional attitude, empathy, sensitivity to individual differences, and
honesty in carrying out their duties and responsibilities. Although the implementation
of guidance and counseling teacher competencies has very important benefits in
improving the quality of education, there are still several challenges that need to be
overcome, such as a lack of understanding of the role of guidance and counseling
teachers, limited facilities and infrastructure, lack of training and professional
development, as well as cultural and social challenges. To overcome these challenges,
joint efforts are needed from various parties, including the government, educational
institutions, guidance and counseling teachers, parents, and the community. Several
strategies that can be implemented to improve the competency of guidance and
counseling teachers include training and professional development, mentoring and
supervision, collaboration and professional networks, development of relevant
learning materials and resources, and the use of information and communication
technology. By implementing these various competency improvement strategies, it is
hoped that guidance and counseling teachers in Indonesia can continue to improve
the quality of their guidance and counseling services so that they can make a greater
contribution to improving student welfare and achievement.
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