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Abstract: This study aims to examine the supervision strategies implemented by the 
principal in improving teacher performance based on professional competence at SD 
N Sukasenang 2, Garut. The approach used is descriptive qualitative with a case study 
method. Data were obtained through in-depth interviews, participatory observation, 
and analysis of school documents. This study identified the stages of supervision that 
include planning, implementation, and evaluation, which are carried out 
systematically and continuously. The results of the study indicate that the principal 
utilizes a clinical supervision approach, professional training, and personal coaching 
to improve pedagogical competence and teacher professional abilities. This strategy 
is considered effective in improving teacher performance, especially in terms of lesson 
planning, implementing innovative methods, and assessing learning outcomes. 
However, several obstacles were detected, such as the principal’s limited time, 
variability in teacher competency levels, and lack of facility support. To overcome 
these challenges, the principal developed a collaborative approach by involving senior 
teachers and forming a teacher working group. This study recommends increasing the 
intensity of supervision, providing adequate resources, and strengthening the culture 
of reflection in learning to support continuous teacher professional development. 
These findings are expected to be a reference in developing supervision strategies in 
other elementary schools. 
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A. Introduction 

 

Educational supervision is a strategic element in school management designed to 
ensure that the educational process occurs effectively and efficiently. Supervision not 
only functions as a control but also as a form of support to help teachers improve the 
quality of teaching. This suggests that principals must engage in a comprehensive 
supervisory approach that encompasses both academic oversight and the cultivation 
of a supportive environment for teachers. The importance of addressing teachers’ 
professional development needs through relevant solutions is further underscored 
by the findings of Greitāns et al., who advocate for aligning professional development 
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initiatives with identified needs to enhance teaching effectiveness (Greitāns et al., 
2021). Educational supervision can catalyze positive changes in the quality of learning, 
which contributes directly to improving student achievement. 
 

Teachers’ professional competence is one of the main areas of concern in educational 
supervision. This competence includes mastery of teaching materials, pedagogical 
skills, and the use of educational technology. These three aspects complement each 
other to create meaningful learning experiences for students. The principal, through 
his/her supervisory role, must ensure that each teacher is able to meet these 
competency standards. Mastery of teaching materials allows teachers to deliver 
content correctly, while pedagogical skills help them manage the class and understand 
student needs. Educational technology, on the other hand, provides opportunities to 
develop more innovative and interesting learning methods. Teachers equipped with 
robust pedagogical skills can create a supportive learning environment that 
encourages student participation and motivation (Khomenko et al., 2021). 
 

To support the development of teachers’ professional competence, a well-designed 
supervision strategy is essential. This strategy includes various approaches, such as 
clinical supervision, academic supervision, and collaborative supervision. Clinical 
supervision focuses on direct observation in the classroom and providing constructive 
feedback to teachers. Academic supervision emphasizes the development of teachers’ 
substantial competence in their fields, while collaborative supervision encourages 
collaboration between principals and teachers to design and evaluate the learning 
process. With the right strategy, supervision can help teachers understand their 
strengths and weaknesses, and provide specific recommendations for improvement. 
 

The implementation of supervision in educational settings, while beneficial, is 
fraught with challenges that principals must navigate. One significant challenge is 
the time constraints imposed by administrative burdens. U-Sayee and Adomako 
highlight that the heavy and complex workloads of educational supervisors detract 
from their ability to provide meaningful instructional supervision and support for 
teachers, leading to a situation where time is not allocated effectively for these critical 
tasks (U-Sayee & Adomako, 2021). Similarly, Chaula notes that the lack of stable 
feedback mechanisms in clinical supervision can exacerbate the time pressures faced 
by school heads, further complicating their supervisory roles (Chaula, 2023). This 
administrative overload often results in a diminished focus on instructional quality, 
as principals are compelled to prioritize administrative tasks over direct engagement 
with teaching practices (Terra et al., 2019) (Practices and Challenges of Instructional 
Supervision in Government Secodary Schools of Wolaita Zone, 2019). High 
workloads can reduce the principal’s time to conduct in-depth supervision. In 
addition, some teachers may feel that supervision is a form of oppressive control, 
rather than constructive assistance. To overcome these obstacles, principals need to 
have good time management skills, build positive relationships with teachers, and 
seek support from the education office to provide adequate resources. 
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Effective supervision has a direct impact on improving the quality of learning in 
schools. With structured and in-depth supervision, principals can ensure that teachers 
continue to develop in their professional competence. This not only improves the 
quality of teaching but also builds a more inclusive and innovative learning 
environment for students. In addition, good supervision encourages teachers to adopt 
best practices in teaching and creates a culture of reflection in schools. In the long run, 
this will strengthen public trust in schools and contribute to improving the overall 
quality of education. SDN Sukasenang 2 in Garut Regency is one of the educational 
institutions that continues to strive to improve the quality of learning by strengthening 
teacher performance. Being in a dynamic and competitive environment, SDN 
Sukasenang 2 Garut faces various challenges in the education process, including the 
diversity of student backgrounds and limited resources. In this situation, the role of 
the principal as a leader and supervisor becomes very crucial. This aligns with 
findings that effective school leadership fosters an environment where teachers feel 
valued and supported, thereby increasing their motivation to improve their 
professional skills (Xin, 2021). Furthermore, the principal’s performance, alongside 
teacher teaching performance, has a positive correlation with student motivation, 
suggesting that a supportive leadership approach can create a thriving educational 
atmosphere. By using a strategic supervision approach, the principal is expected to be 
able to create a conducive work climate, motivate teachers to continue learning, and 
direct them towards continuous improvement in professional competence. 

 

In an effort to achieve these goals, various supervision strategies can be applied, such 
as clinical supervision, academic supervision, and collaborative supervision 
(Arikunto, 2010). Clinical supervision emphasizes direct interaction between the 
principal and teachers through classroom observation and feedback discussions. 
Academic supervision focuses on developing teachers’ substantial competencies in 
the fields they teach. Meanwhile, collaborative supervision involves collaboration 
between the principal, teachers, and other parties in planning, implementing, and 
evaluating educational programs. The implementation of these strategies requires a 
deep understanding of the individual needs of teachers, the strengths of the team, and 
the specific challenges faced by the school. 
 

In the context of supervision, the principal does not only act as a supervisor, but also 
as a mentor and facilitator (Depdiknas, 2008). This role requires the ability to identify 
the weaknesses and strengths of teachers, and provide appropriate support to help 
them develop. In addition, the principal must also be able to create an environment 
that supports innovation and continuous learning. This is important to ensure that 
teachers are not only technically skilled, but also highly motivated and committed to 
providing the best for students. 
 

This study focuses on the analysis of supervision strategies implemented by the 
principal at SDN Sukasenang in improving teacher performance based on 
professional competence. Using a qualitative approach, this study will explore various 
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aspects related to the implementation of supervision, including methods, challenges, 
and impacts. This study is expected to contribute to the development of educational 
supervision theory and practice, especially at the elementary school level. 

 

Furthermore, this study will also examine how principals utilize data and information 
from supervision results to design teacher professional development programs. This 
includes an analysis of the effectiveness of training, workshops, and other 
development activities that have been implemented. In addition, this study will 
highlight the role of principals in building a school culture that supports collaboration 
and innovation, which are important prerequisites for developing teacher 
competence. 
 

On the other hand, the development of teacher professional competence does not only 
depend on the principal’s supervision, but also on the support of the school 
community as a whole. In this case, collaboration between principals, teachers, 
parents, and other stakeholders is an important factor that must be considered. 
Therefore, this study will also examine how principals can build effective partnerships 
with various parties to support improving teacher performance. 

 

Furthermore, this study will consider contextual factors that influence the 
effectiveness of supervision at SDN Sukasenang 2 Garut, such as education policies, 
local culture, and characteristics of the surrounding community. By understanding 
this context, it is expected that the principal can design a supervision strategy that is 
more relevant and in accordance with the needs of the school. This study will also 
provide practical recommendations for principals and other stakeholders to optimize 
the role of supervision in supporting teacher professional development. Thus, this 
study is expected to provide a significant contribution in increasing understanding of 
the principal’s supervision strategy to improve teacher performance based on 
professional competence. The findings of this study are expected to be a reference for 
principals in various regions to develop an effective, innovative, and sustainable 
supervision approach. In addition, this study is also expected to provide new insights 
for researchers, education practitioners, and policy makers in an effort to improve the 
quality of education in Indonesia. 
 
B. Methods 
 
This study uses a qualitative approach with a case study design to analyze the 
principal’s supervision strategy in improving teacher performance based on 
professional competence at SDN Sukasenang 2, Garut. This approach was chosen 
because it allows researchers to explore the phenomenon of supervision in depth in a 
specific context. The subjects of this study involved the principal as the main 
supervisor, teachers as objects of supervision, and other related parties such as 
administrative staff and parents of students. Informants were selected purposively, 
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namely based on their direct involvement in the implementation of supervision at 
school.  
 
Data were collected through in-depth interviews, participant observation, and 
document analysis. In-depth interviews were conducted to explore the views and 
experiences of the principal and teachers regarding the implementation of 
supervision. Participatory observation was conducted during the supervision process 
to understand the dynamics of interactions between the principal and teachers. 
Document analysis included a review of the supervision plan, supervision report 
results, and other related documents. Data were analyzed using a thematic analysis 
approach. The analysis process includes three main stages, namely data reduction, 
data presentation, and drawing conclusions. Data reduction is carried out by 
identifying the main themes of the data collected. Data presentation is carried out in 
the form of a systematic narrative to describe the research findings. Drawing 
conclusions is done by combining findings from various data sources to answer 
questions. 
 
To ensure data validity, this study uses data source triangulation, method 
triangulation, and theory triangulation. Data source triangulation is done by 
comparing information from various informants. Method triangulation is done by 
combining interviews, observations, and document analysis. Theory triangulation is 
done by referring to educational supervision theory to interpret the findings. This 
method is designed to produce a comprehensive and in-depth picture of the 
principal’s supervision strategy in improving teacher performance based on 
professional competence at SDN Sukasenang 2 Garut. 
 
C. Results and Discussion 
 
This study focuses on the analysis of supervision strategies implemented by the 
principal in improving teacher performance based on professional competence at 
SDN Sukasenang 2, Garut. The supervision strategies used include various 
approaches, ranging from individual to group supervision, by providing structured 
guidance through classroom observation, discussion, and training. The principal also 
utilizes teacher performance data as a basis for designing relevant and specific 
supervision strategies. The main focus of this strategy is to ensure that teachers are 
able to meet professional competence standards, such as mastery of material, 
pedagogical skills, and ability in learning evaluation. From the results of the study, it 
can be seen that a systematic and sustainable supervision approach can have a positive 
impact on improving the quality of learning in schools.  
 
However, the implementation of supervision is not free from various obstacles. One 
of the main obstacles faced is the principal’s limited time to carry out supervision 
optimally, considering the administrative responsibilities that must also be 
completed. In addition, resistance from some teachers to changes in supervision 
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methods is a challenge in itself. This is exacerbated by limited resources, such as 
training facilities and the availability of supporting materials. However, the principal 
attempted to overcome these obstacles by building effective communication, actively 
involving teachers in supervision planning, and collaborating with related parties, 
including education supervisors. These steps show that the principal has a strategic 
role in managing the dynamics and challenges of supervision.  
 
The effectiveness of the principal’s supervision strategy is also reflected in the 
improvement of teachers’ professional competence and the achievement of better 
performance targets. Through targeted supervision, teachers showed progress in their 
ability to manage classes, prepare lesson plans, and conduct evaluations in accordance 
with the curriculum. The impact of this supervision was not only felt by teachers, but 
also by students, who experienced improved learning outcomes. The relationship 
between the principal’s supervision strategy and the achievement of teachers’ 
professional competence targets was very significant, indicating that a planned and 
consistent approach can be the main key to improving the quality of education at SDN 
Sukasenang 2, Garut. This conclusion is an important basis for the development of 
more innovative and adaptive supervision strategies in the future. 
 
Supervision Strategies Applied by Principals in Improving Teachers’ Performance 
Based on Professional Competence at SDN 2 Sukasenang Garut 
 
Principal supervision plays a crucial role in improving teacher performance, 
especially in relation to professional competence. In SDN 2 Sukasenang Garut, the 
implementation of effective supervision strategies by the principal can contribute 
significantly to improving the quality of learning. Planned and systematic supervision 
allows teachers to identify weaknesses and strengths in the teaching process, so that 
continuous improvements can be made. The role of academic supervision extends 
beyond mere oversight; it actively contributes to the pedagogical competence of 
teachers. Wang asserts that integrating national education policies into teaching 
supervision can lead to innovative educational practices that align with 
contemporary educational needs (Wang, 2023). This integration fosters an 
environment where teachers can continuously refine their teaching methods through 
regular assessments and feedback, ultimately enhancing their instructional 
effectiveness (Lorensius et al., 2022). 
 
One of the supervision strategies that can be applied is academic supervision. This 
supervision focuses on aspects of learning, including planning, implementation, and 
evaluation. Through academic supervision, the principal can provide constructive 
feedback to teachers regarding teaching methods, media use, and classroom 
management. 
 
In addition to academic supervision, clinical supervision can also be applied. This 
supervision involves direct observation of the learning process in the classroom, 
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followed by discussions between supervisors and teachers to analyze and improve 
teaching practices. This approach allows teachers to get specific feedback on their 
performance, so they can make targeted improvements. importance of supervision in 
stimulating, coordinating, and guiding teachers to be able to carry out their duties and 
functions professionally. 
 
Effective implementation of supervision requires careful planning. The principal 
needs to prepare a supervision program that includes a clear schedule, methods, and 
evaluation criteria. This program must be socialized to all teachers so that they 
understand the goals and benefits of supervision. Thus, supervision is not considered 
as mere control, but as a joint effort to improve the quality of education. the role of 
principal supervision in improving teacher performance has been running well when 
supported by proper planning. 
 
Obstacles in implementing supervision often arise, such as limited time for the 
principal, resistance from teachers, or lack of resources. To overcome this, effective 
communication is needed between the principal and teachers, as well as training for 
the principal in implementing effective supervision. Training for principals in 
effective supervision practices is equally essential. Balcı and Özkan highlight that 
principal often recognize their deficiencies in supervision and feedback, suggesting a 
pressing need for in-service training to enhance their competencies in these areas 
(Balcı & ÖZKAN, 2023). 
 
Improving teacher professional competence through supervision also has an impact 
on their work motivation. Teachers who feel supported and guided will have higher 
motivation in carrying out their duties. This in turn will improve overall teacher 
performance. Moreover, the motivational strategies employed by school leaders are 
pivotal in influencing teachers’ commitment and performance. Onafowope et al. 
assert that principals who engage in monitoring teachers’ activities and maintain 
open communication channels can significantly enhance teachers’ commitment, 
which in turn positively affects student outcomes (Onafowope et al., 2023). This is 
echoed by Lamaro and Akello, who found that head teachers’ motivational strategies 
are interconnected with teacher performance, underscoring the importance of a 
supportive leadership approach (Lamaro & Akello, 2023). 
 
To ensure the sustainability of improving teacher performance, evaluation of the 
supervision program needs to be carried out periodically. This evaluation aims to 
assess the effectiveness of supervision and identify areas that still need improvement. 
Thus, the supervision program can continue to be adjusted to the needs and real 
conditions in the field. 
 
Collaboration between principals and teachers is very important in the supervision 
process. Principals must be able to create a conducive environment for teachers to 
develop and learn. On the other hand, teachers must be open to input and ready to 
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make improvements. cooperation, the goal of improving teacher professional 
competence can be achieved. that the principal must facilitate teachers with activities 
that support competency improvement. Overall, the supervision strategy 
implemented by the principal at SD Negeri 2 Sukasenang Garut in improving teacher 
performance based on professional competency involves careful planning, effective 
supervision, continuous evaluation, and collaboration between the principal and 
teachers. With this comprehensive approach, it is hoped that the quality of education 
at the school can continue to improve. 
 
Challenges Faced by Principals in Implementing Supervision to Improve Teacher 
Performance at SD N Sukasenang 2 Garut 
 
The implementation of supervision by the principal is a vital component in efforts to 
improve teacher performance, especially at SD Negeri 2 Sukasenang Garut. However, 
in practice, principals often face various obstacles that hinder the effectiveness of 
supervision. One of the main obstacles is time constraints. Piling administrative tasks 
often take up the principal’s time, so that the time available to carry out supervision 
is limited. The role of school principals encompasses a wide range of responsibilities, 
including administrative tasks and supervision of teaching staff. However, the 
increasing burden of administrative duties often limits the time available for effective 
supervision, which is critical for enhancing educational quality. Research indicates 
that principals spend a significant portion of their time on administrative 
responsibilities, which detracts from their capacity to engage in instructional 
leadership and supervision activities (Goldring et al., 2019, Ray et al., 2021). For 
instance, Mahone’s study highlights that principal in schools with an administrative 
team may allocate less time to direct instructional leadership, suggesting a correlation 
between administrative support and the time available for supervision (Mahone, 
2019). 
 
In addition, the lack of understanding and skills of the principal in supervision 
techniques is also a significant obstacle. Without adequate knowledge, the supervision 
carried out may be ineffective and not have a positive impact on teacher performance. 
Principals need to have good supervision competencies to be able to guide teachers 
effectively. Lack of training and professional development for principals can worsen 
this situation. 
 
Resistance from teachers to supervision is also a common obstacle. Some teachers may 
feel supervised or assessed, causing feelings of discomfort or even rejection of the 
supervision process. The supervision process in educational settings can evoke a 
range of emotional responses from teachers, including feelings of discomfort and 
rejection. This phenomenon is particularly relevant in contexts where teachers 
perceive supervision as evaluative rather than supportive. Research indicates that 
teachers’ perceptions of supervision significantly influence their attitudes and 
performance. For instance, Hoque et al. highlight that teachers’ attitudes towards 
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supervision can greatly impact their professional development and job satisfaction, 
suggesting that negative perceptions may lead to resistance against supervisory 
practices (Hoque et al., 2020). Similarly, Deni̇z and Erdener found that teachers often 
view instructional supervision behaviors of school administrators as inadequate, 
which can foster feelings of discomfort and disengagement from the supervisory 
process (Deni̇z & Erdener, 2020). 
 
Limited resources, such as lack of supporting facilities and minimal budget for 
supervision programs, are also obstacles to the implementation of effective 
supervision. Without adequate resource support, principals will have difficulty 
planning and implementing supervision optimally. The effective planning and 
implementation of supervision in schools are critically dependent on adequate 
resource support. Principals face significant challenges in fulfilling their supervisory 
roles when resources are insufficient. Research indicates that the allocation of 
resources is often mismanaged, leading to inefficiencies that hinder effective 
supervision. For instance, Deangelis and Barnard highlight that experienced school 
leaders are better equipped to make rational budget decisions, yet current resource 
allocations often favor maintenance and administrative roles over direct educational 
support, which can exacerbate the challenges faced by principals in their supervisory 
capacities (DeAngelis & Barnard, 2020). 
 
Lack of training and professional development for principals is also an inhibiting 
factor in the implementation of supervision. Without adequate training, principals 
may not have the skills and knowledge needed to carry out supervision effectively. 
 
In addition, lack of support from related parties, such as the education office or school 
committee, can hinder the implementation of supervision. Without this support, 
principals may face difficulties in implementing effective supervision programs. 
 
To overcome these obstacles, a comprehensive strategy is needed. First, reducing the 
administrative burden of the principal through delegation of tasks or digitization of 
administrative processes can provide more time for supervision. Second, providing 
training and professional development for principals will improve their competence 
in carrying out supervision. Third, building effective communication and positive 
relationships with teachers will reduce resistance to supervision. Fourth, adequate 
resource allocation and support from related parties will ensure that supervision runs 
smoothly. 
 
By identifying and overcoming these obstacles, the principal at SD Negeri 2 
Sukasenang Garut can carry out more effective supervision, which will ultimately 
improve teacher performance and the quality of education at the school. A systematic 
approach and support from various parties are needed to achieve this goal. 
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The effectiveness of the principal’s supervision strategy in improving the 
professional competence of teachers at SD N 2 Sukasenang Garut 
 
Principal supervision plays a crucial role in improving teacher professional 
competence, especially at SD Negeri Sukasenang 2 Garut. Through effective 
supervision strategies, principals can help teachers identify strengths and areas that 
need improvement in the learning process. This is in line with the view that academic 
supervision aims to help teachers develop their abilities in managing the learning 
process effectively. 
 
One effective supervision strategy is a collaborative approach, where the principal and 
teachers work together in planning, implementing, and evaluating the learning 
process. This approach allows teachers to feel more appreciated and motivated to 
improve their competence. Research shows that supervision carried out with a 
collaborative approach can significantly improve teacher professionalism. 
 
In addition, the use of various supervision techniques, such as classroom 
observations, individual discussions, and workshops, can provide constructive 
feedback for teachers. The implementation of various supervision techniques, 
including classroom observations, individual discussions, and workshops, is 
essential for providing constructive feedback to teachers, thereby enhancing their 
professional development. Research indicates that effective supervision practices can 
significantly influence teacher performance and student outcomes. For instance, 
Zheng et al. highlight the role of distributed leadership and professional learning 
communities (PLCs) in fostering individual teacher development, emphasizing that 
principals and teacher leaders can enhance teachers’ social relations and collaborative 
learning through structured support and guidance (Zheng et al., 2023). This 
collaborative environment is crucial for teachers to reflect on their practices and 
receive meaningful feedback. 
 
However, the effectiveness of supervision is highly dependent on the principal’s 
competence in carrying out his supervisory role. Principals need to have a deep 
understanding of the principles of supervision and be able to apply them according 
to the school context. The book "Academic Supervision: Professional Teachers, 
Successful Principals" emphasizes the importance of principals having adequate 
supervisory competencies to guide teachers effectively. 
 
Good supervision implementation also requires careful planning. Principals need to 
prepare a clear supervision program, including objectives, methods, and 
implementation schedules. Thus, supervision can run systematically and have a 
positive impact on teacher professional competence. The "Teacher Performance 
Supervision and Assessment" module from the Ministry of Education and Culture 
(2019) suggests that good supervision planning will facilitate its implementation and 
increase its effectiveness. 
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In addition to planning, supervision must also be carried out objectively and 
transparently. Principals need to provide constructive feedback based on accurate 
data. This will help teachers understand areas that need improvement and encourage 
them to continue learning and developing. 
 
Follow-up after supervision is also an important component in improving teacher 
professional competence. Principals need to facilitate training or workshops that are 
relevant to teacher needs, based on findings from supervision. Research indicates that 
the effectiveness of teacher training significantly increases when it is accompanied by 
ongoing supervision and support. For instance, Kishida et al. highlight that a lack of 
on-site training and continuous supervision can hinder teachers’ understanding of 
intervention rationales, which in turn affects the retention of preventive gains in 
educational settings (Kishida et al., 2022). Similarly, Derakhshanpour et al. found that 
workshops designed to enhance teachers’ knowledge and attitudes towards specific 
issues, such as Attention-Deficit/Hyperactivity Disorder, resulted in significant 
improvements in teachers’ awareness and attitudes, demonstrating the effectiveness 
of targeted professional development (Derakhshanpour et al., 2021). This aligns with 
findings from Nguyen and Newton, who noted that professional learning workshops 
positively impacted teachers’ pedagogical practices by allowing them to identify their 
own needs and share knowledge with peers (Nguyen & Newton, 2020). 
 
However, there are several obstacles in the implementation of supervision, such as 
resistance from teachers or limited time for principals. To overcome this, effective 
communication between principals and teachers, as well as good time management, 
is needed. The book "Academic Supervision: Professional Teachers, Successful 
Principals" suggests that principals need to build harmonious relationships with 
teachers to minimize resistance to supervision. 
 
Overall, effective principal supervision strategies have a significant impact on 
improving teacher professional competence at SD Negeri Sukasenang 2 Garut. With 
structured, objective supervision, and supported by appropriate follow-up, teachers 
can develop their competence optimally. This will ultimately have a positive impact 
on the quality of learning and student achievement. Therefore, it is important for 
principals to continue to improve their competence in supervising and creating a 
supportive environment for teacher professional development. 
 
The Impact of Principal Supervision on Improving Teachers’ Performance at SD N 
Sukasenang 2 Garut 
 
Supervision carried out by the principal plays a crucial role in improving teacher 
performance, especially at SD Negeri Sukasenang 2 Garut. Through effective 
supervision, the principal can provide guidance and constructive feedback to teachers, 
so that they can identify strengths and areas that need to be improved in the learning 
process.  
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Similarly, Alonge et al. noted that regular supervision not only improves teachers’ 
performance but also positively affects student academic outcomes, thereby 
underscoring the importance of continuous monitoring and support in the 
educational process (Alonge et al., 2021). In this study, it was found that structured 
and continuous supervision can improve teacher professionalism in carrying out their 
duties. This finding is relevant to the conditions at SD Negeri Sukasenang 2 Garut, 
where consistent supervision can encourage teachers to continue to improve the 
quality of their teaching. 
 
In addition, principal supervision also plays a role in increasing teacher work 
motivation. With supportive supervision, teachers feel appreciated and supported in 
their professional development. Principal supervision is a critical factor in enhancing 
teacher work motivation, as evidenced by various studies that highlight the 
relationship between leadership styles and teacher motivation. Effective principal 
leadership behaviors, particularly those that are transformational or instructional, 
have been shown to significantly influence teachers’ motivation levels and job 
satisfaction. For instance, Han et al. found that public leadership behaviors of school 
principals positively affect teacher motivation and job satisfaction within the Turkish 
educational context (Han et al., 2021). This aligns with findings from Özdoğru, who 
reported a significant positive relationship between teachers’ motivation and their 
managers’ leadership behaviors, emphasizing the role of instructional leadership in 
increasing motivation (Özdoğru, 2022). 
 
However, the effectiveness of supervision is highly dependent on the principal’s 
competence in carrying out his/her supervisory role. The principal needs to have a 
deep understanding of supervision techniques and be able to apply them according 
to the teacher’s needs. Furthermore, the principal’s competence in supervision is 
closely linked to the school’s overall culture and the professional development 
opportunities provided to teachers. Research highlights that a positive school culture, 
characterized by collaboration and mutual respect, can enhance teachers’ 
performance and job satisfaction (Azainil et al., 2020,Trần et al., 2020). Effective 
supervision practices, therefore, not only focus on evaluating teacher performance 
but also on fostering an environment where teachers feel empowered to innovate and 
improve their teaching practices (Hoque et al., 2020). Good supervision 
implementation also requires careful planning. The principal needs to prepare a clear 
supervision program, including the implementation schedule, methods used, and 
assessment criteria. Thus, supervision can run systematically and have a positive 
impact on teacher performance. This is further supported by the work of Khun-
Inkeeree et al., which highlights that regular supervision fosters a sense of trust and 
commitment among teachers, thereby enhancing their self-efficacy and overall 
performance (Khun-Inkeeree et al., 2020). 
 
In addition to planning, supervision must also be carried out objectively and 
transparently. The principal needs to provide constructive feedback based on accurate 
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data. In addition to the content and delivery of feedback, the context in which it is 
provided plays a significant role in its effectiveness. For example, anonymous 
feedback can sometimes lead to unhelpful or hurtful comments, which may hinder 
the feedback process (Griffiths et al., 2021). Establishing agreed-upon guidelines for 
providing constructive feedback can mitigate these risks and foster a more 
productive dialogue between educators and students (Griffiths et al., 2021). 
Furthermore, the timing of feedback is crucial; timely feedback allows students to 
make necessary adjustments while the learning experience is still fresh, thereby 
enhancing its impact (Martinez et al., 2023). 
 
Follow-up after supervision is also an important component in improving teacher 
performance. The principal needs to facilitate training or workshops that are relevant 
to the teacher’s needs, based on the findings from supervision. Moreover, the 
integration of 21st-century skills into teacher training is increasingly recognized as 
vital for preparing educators to meet contemporary educational challenges. Tuah et 
al. argue that competency-based training is essential for vocational teachers to 
effectively impart 21st-century skills to students (Tuah et al., 2021). This sentiment is 
echoed by Kim et al., who assert that ongoing professional development that includes 
reflective practices is necessary for teachers to cultivate critical thinking and other 
essential skills in their students (Kim et al., 2019). Such training not only enhances 
teachers’ pedagogical approaches but also equips them with the necessary tools to 
engage students in meaningful learning experiences. emphasized the importance of 
ongoing professional development programs for teachers as a follow-up to 
supervision. 
 
However, there are several obstacles in implementing supervision, such as resistance 
from teachers or limited time for the principal. Effective communication between 
school principals and teachers, alongside proficient time management, is crucial for 
enhancing educational outcomes. Research indicates that principals who maintain 
open channels of communication significantly improve teachers’ job performance 
and commitment. For instance, Onafowope et al. highlight those effective 
administrative strategies, including regular staff meetings and clear communication, 
are essential for fostering teachers’ engagement and motivation in their roles 
(Onafowope et al., 2023). Similarly, Eze et al. emphasize that open communication is 
vital for encouraging effective job performance among teachers, as it facilitates the 
flow of information regarding regulations and policies (Eze et al., 2023). Furthermore, 
the study by Okoye supports this notion, asserting that aggressive communication 
strategies can negatively impact educational administration and teacher 
performance, thus underscoring the need for constructive communication practices 
(Okoye & Ogwurumba, 2023) suggests that the principal needs to build a harmonious 
relationship with the teacher to minimize resistance to supervision. 
 
Overall, the principal’s supervision has a significant impact on improving teacher 
performance at SD Negeri Sukasenang 2 Garut. With structured, objective 
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supervision, and supported by appropriate follow-up, teachers can develop their 
competence optimally. This will ultimately have a positive impact on the quality of 
learning and student achievement. Therefore, it is important for principals to continue 
to improve their competence in supervising and creating a supportive environment 
for teacher professional development. 
 
The Relationship between Principal Supervision Strategy and Achievement of 
Teachers’ Professional Competence Targets at SD N Sukasenang 2 Garut 
 
Principal supervision plays an important role in improving teacher professional 
competence, especially at SD Negeri Sukasenang 2 Garut. An effective supervision 
strategy can help teachers achieve the set professional competence targets. The 
relationship between supervision and teacher performance is also echoed by Hoque 
et al., who note that while some teachers may have mixed feelings about supervision, 
it is generally recognized as a component of professional development that can lead 
to improved teaching outcomes (Hoque et al., 2020). This shows that the role of the 
principal as an academic supervisor is very important in achieving teacher 
competence. 
 
One of the supervision strategies that can be applied is clinical supervision, which 
involves direct observation of the learning process in the classroom. Through clinical 
supervision, principals can provide constructive feedback to teachers regarding the 
teaching methods used. who assert that clinical supervision improves teachers’ 
classroom behavior and instructional quality through direct feedback? Furthermore, 
the literature suggests that clinical supervision fosters a collaborative environment 
where supervisors and teachers can engage in meaningful dialogue about teaching 
practices, thereby enhancing the learning experience for students (Chaula et al., 2022). 
Thus, teachers can make the necessary improvements to achieve the expected 
professional competence. 
 
In addition, principals can implement academic supervision that focuses on 
improving the quality of learning. Firstly, academic supervision is designed to assist 
teachers in planning, delivering, and evaluating their lessons effectively. According 
to Patraliza, the principal’s role includes assessing teaching outcomes and providing 
constructive feedback based on classroom observations, which helps identify areas 
for improvement in instructional practices (Patraliza, 2023) With effective academic 
supervision, teachers can better understand and apply innovative learning strategies 
that are in accordance with student needs. 
 
This emphasizes the importance of training and development for principals in 
carrying out effective supervision. With good supervision competence, principals can 
provide appropriate guidance to teachers in achieving professional competence 
targets. 
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However, the effectiveness of principal supervision depends not only on the strategies 
implemented, but also on the principal’s interpersonal skills. The principal’s ability to 
build good relationships with teachers will affect the teacher’s acceptance and 
response to the supervision carried out. With good communication, teachers will be 
more open to input and suggestions given, thus facilitating the achievement of 
professional competence. Effective communication among teachers is pivotal in 
fostering an environment conducive to professional development and competence. 
 
When teachers engage in open dialogues, they are more likely to embrace feedback 
and suggestions, which in turn enhances their professional growth. Research 
indicates that collaboration and collegiality significantly contribute to teachers’ 
personal and professional development. For instance, Bayram and Bıkmaz highlight 
the importance of collaborative practices in professional development, emphasizing 
a shift from isolated teaching to collective learning experiences (Bayram & Bıkmaz, 
2021). This sentiment is echoed by Ekinci and Acar, who note that internal motivation 
drives teachers to seek professional development, ultimately aiming to improve 
student performance (Ekinci & Acar, 2019). 
 
In addition, the principal needs to understand that each teacher has different needs 
and characteristics. Therefore, the supervision strategy implemented must be flexible 
and adjusted to the conditions of each teacher. This personal approach will help 
teachers feel appreciated and motivated to improve their competence. 
 
However, there are several obstacles that can hinder the effectiveness of principal 
supervision, such as time constraints and high administrative burdens. To overcome 
this, the principal needs to have good time management skills and effective task 
delegation. Delegation is equally important, as it empowers staff members and fosters 
a collaborative environment. Studies show that when principals delegate 
responsibilities effectively, it not only alleviates their workload but also enhances 
teachers’ commitment and job performance; (Eze et al., 2023; Onafowope et al., 2023). 
For instance, principals who involve teachers in decision-making and delegate 
administrative duties create a sense of ownership among staff, which can lead to 
improved educational outcomes (Onafowope et al., 2023). Moreover, effective 
delegation allows principals to focus on their primary role as instructional leaders, 
thereby optimizing their time for activities that directly impact student learning 
(Ayeni, 2020, Goldring et al., 2019).Thus, the principal can focus on implementing 
quality supervision. The book Educational Supervision: Strategies for Improving the 
Quality of Education in Schools by Nurhattati. 
 
In addition, support from other parties, such as school supervisors and school 
committees, is also important in supporting the effectiveness of principal supervision. 
Collaboration between various parties will create a conducive environment for 
teachers to develop and achieve the expected professional competencies. The role of 
collaborative professional learning is further supported by Huber et al., who assert 
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that such learning environments provide opportunities for teachers to work together 
on challenging tasks, thereby developing the necessary competencies to support all 
learners (Huber et al., 2021). This collaborative framework is echoed by Zulu and 
Bertram, who emphasize that teacher collaboration serves as an effective forum for 
accessing professional development opportunities and fostering new ideas (Zulu & 
Bertram, 2019). The continuous exchange of feedback and innovative practices among 
teachers is crucial for their growth and the improvement of teaching methodologies. 
Overall, there is a significant relationship between the principal’s supervision strategy 
and the achievement of teacher professional competency targets at SD Negeri 
Sukasenang 2 Garut. By implementing the right supervision strategy, the principal 
can help teachers improve their competencies, which will ultimately have a positive 
impact on the quality of learning in schools. Therefore, it is important for principals 
to continue to develop their competencies in supervision and create a supportive 
environment for teacher professional development. 
 
D. Conclusions 
 
Principal supervision at SDN Sukasenang 2 Garut plays a strategic role in supporting 
the improvement of teachers’ professional competence. Through systematically 
designed supervision, the principal is able to provide direction that helps teachers 
identify strengths and weaknesses in the learning process. By implementing strategies 
such as clinical and academic supervision, the principal can ensure that teachers 
receive the support needed to achieve their professional competence targets. This 
approach has proven effective in improving the quality of learning in the elementary 
school. 
 
The effectiveness of supervision lies in the strategies used by the principal. Clinical 
supervision, which emphasizes direct observation in the classroom, and academic 
supervision, which focuses on developing teachers’ substantial competence, are the 
main approaches. In addition, a collaborative approach involving senior teachers and 
teacher working groups also helps create a supportive working atmosphere. With this 
combination of strategies, teachers not only feel supported but also motivated to 
continue to develop. 
 
Although the supervision strategy has many benefits, there are a number of challenges 
that need to be overcome. Barriers such as the principal’s limited time, teacher 
resistance, and lack of resources are the main issues. Principals need to have good time 
management skills and strong interpersonal relationships with teachers to overcome 
these obstacles. Support from the education office and other related parties is also 
needed to ensure that supervision is carried out optimally. 
 
Routine evaluation of supervision results is an important step to ensure the 
sustainability of teacher performance improvements. Evaluation results can be used 
to design training or workshops that are relevant to teacher needs. Thus, supervision 
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is not only an administrative activity but also a strategic effort to develop teacher 
competence sustainably. The principal has a role as a facilitator in this process, by 
ensuring that evaluation recommendations are implemented properly. 
 
The implementation of effective supervision at SDN Sukasenang 2 Garut not only has 
an impact on improving teacher professional competence but also the quality of 
student learning. The principal as an educational leader plays a crucial role in creating 
an environment that supports innovation and continuous learning. With a 
comprehensive approach, supervision can be a significant transformation tool in 
improving the quality of education at the elementary school level. 
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