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Abstract - This study examined the relationship between digital literacy and university students’ interest in reading
English texts at Universitas PGRI Palembang. A quantitative correlational design was employed involving 35 university
students selected through purposive sampling. Data were collected using two five-point Likert-scale questionnaires
measuring digital literacy and interest in reading English texts. The data were analyzed using descriptive statistics, the
Shapiro-Wilk normality test, and Pearson Product-Moment Correlation. The findings showed that students demonstrated
relatively high levels of digital literacy (M = 4.02, SD = 0.43) and interest in reading English texts (M = 3.78, SD = 0.46).
The correlation analysis revealed a significant positive relationship between digital literacy and interest in reading English
texts (r = 0.624, p < 0.001). This finding indicates that students with higher levels of digital literacy tended to demonstrate
greater interest in reading English texts. The study implies that integrating digital literacy into English reading activities may
provide opportunities to encourage students’ engagement with English-language materials. Future research should involve
larger samples, different educational contexts, and longitudinal or experimental designs to further examine the relationship
and potential causal effects.
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1.  INTRODUCTION

Digital technology has brought significant changes to various aspects of life, including higher
education (Robin, 2019; Metwally, 2025; Na et al., 2024). University students no longer
obtain information solely from printed books and conventional libraries but also from various
digital sources, such as e-books, online scholarly articles, electronic journals, educational
websites, social media, and digital learning platforms. As a result, students’ reading activities
increasingly take place in digital environments. UNESCO (2019) emphasizes that technology
has become an important component of educational transformation, although its use needs to
be appropriately directed to genuinely support the learning process. This changing learning
environment highlights the growing importance of students’ ability to use technology
effectively to support their academic activities (Akram et al., 2022; Baser et al., 2017; Jaya et
al., 2023).

Within this context, digital literacy has become an essential competence for university
students. Digital literacy is not limited to the ability to operate technological devices but also
encompasses the ability to find, access, evaluate, understand, use, and communicate
information through digital media (Setyaningsih et al., 2019; Yasa et al., 2024; Fadilah et al.,
2024). 1t also involves students’ ability to think critically when dealing with the vast amount
of information available online. Research on digital literacy among university students in
Indonesia indicates that this competence consists of various dimensions, including
technological, informational, communicative, digital security, and critical information-use
skills (Sholeh, 2023; Song et al., 2024; Gustiningsi et al., 2024). These findings indicate that
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students living and learning in digital environments require competencies that extend beyond
merely operating technological devices.

Digital literacy is closely related to reading activities. Digital environments provide students
with broader access to various reading materials regardless of time and place. Students can
find articles, e-books, journals, news, and learning materials through the digital devices they
use in their daily lives (Setyaningsih et al., 2019; Cintamulya et al., 2023; PISA, 2021).
Reddy et al. (2020) demonstrated that digital literacy can support students’ reading interest
by providing easier and faster access to various information sources. Therefore, digital
technology has the potential to create an environment that supports reading activities when
students possess the skills necessary to use it productively.

Reading interest is an important factor in successful literacy activities. It can be understood as
an individual’s attraction, enjoyment, attention, and willingness to engage in reading
voluntarily and continuously. Students who have a strong interest in reading tend to be more
willing to allocate time for reading, seek additional reading materials, and explore various
information sources (Puripunyavanich, 2025; Wahyuni, 2019; Windi et al., 2025). In digital
environments, reading interest is not limited to printed books but can also be expressed
through online articles, e-books, electronic journals, educational blogs, news, and other
digital reading materials. Therefore, technological developments have expanded both the
forms and accessibility of students’ reading activities.

However, greater access to technology does not necessarily lead to greater reading interest.
Students may use digital devices extensively for communication, entertainment, social media,
and other non-academic activities without necessarily using them for in-depth academic
reading. This condition indicates a distinction between the ability to use technology and the
ability to utilize it as a learning resource. Digital literacy is therefore important because
students need to be able to select relevant information, evaluate the credibility of sources,
understand the information presented, and use digital resources responsibly (Sudana et al.,
2023; Nikou & Aavakare, 2021; Caldevilla-Dominguez et al., 2021).

The relationship between digital literacy and reading interest has received increasing
attention in previous research. Mhungu (2024) found that digital literacy had a significant
effect on students’ reading interest. The quantitative study demonstrated that higher levels of
digital literacy were associated with increased reading interest. Other research has also
reported a positive and significant correlation between digital literacy and reading interest,
with digital literacy explaining a considerable proportion of the variation in students’ reading
interest. These findings indicate that the ability to use technology effectively may be
associated with individuals’ interest in reading.

Nevertheless, previous studies examining the relationship between digital literacy and
reading interest have largely focused on elementary or secondary school students or on
reading activities in the Indonesian language context. Research specifically examining the
relationship between digital literacy and university students’ interest in reading English texts
remains relatively limited. University students face different academic demands because they
increasingly encounter English-language academic resources, particularly international
journal articles, e-books, academic websites, and digital learning materials. Therefore, the
relationship between digital literacy and reading interest needs to be examined within the
context of English language learning in higher education.

59



THE RELATIONSHIP BETWEEN DIGITAL LITERACY AND STUDENTS’ INTEREST IN READING ENGLISH TEXTS IN THE
DIGITAL ERA

English occupies an important position in the international academic context. A considerable
amount of scientific knowledge, international journal publications, academic books, and
digital information is available in English. For students learning English as a Foreign
Language (EFL), the ability to read English texts is an essential competence for supporting
academic success. Reading activities also provide opportunities for students to acquire new
vocabulary, understand language structures, recognize different forms of discourse, and
develop knowledge of various topics. Therefore, interest in reading English texts can
contribute to the development of students’ English language proficiency.

Digital technology has further expanded students’ opportunities to interact with English texts.
Students can read English-language articles through electronic journals, online newspapers,
e-books, educational websites, social media, learning applications, and various digital
platforms. Research on the reading habits of EFL students in Indonesia in the digital era
indicates that students rely considerably on the internet for both academic and entertainment
purposes. The research also suggests that online news, e-books, and digital platforms can
support students’ engagement in reading activities. This finding indicates that digital
environments can serve as an important space for developing English reading habits.

In addition to reading interest, digital literacy is also associated with students’ ability to
understand English texts. Hidayat et al. (2024) found a significant relationship between
digital literacy and reading comprehension among EFL university students. The study
reported a correlation coefficient of 0.562, indicating a positive relationship between the two
variables. This finding strengthens the argument that students’ ability to utilize digital
resources is related to reading activities in English language learning. Nevertheless, reading
comprehension and reading interest represent different constructs. Students may have good
reading comprehension skills without necessarily having a strong interest in reading
voluntarily. Therefore, the relationship between digital literacy and interest in reading
English texts needs to be examined specifically.

Digital literacy also enables students to utilize various digital devices and features that can
support them when reading English texts (Sujarwo et al., 2023; Nguyen & Habdk, 2022;
Hidayat et al., 2024). For example, students can use digital dictionaries, translation
applications, text-to-speech tools, search engines, annotation applications, and online learning
resources to understand difficult vocabulary or information. Research examining English
Education students’ perceptions of digital literacy indicates that various digital tools,
including online dictionaries, translation applications, and online reading resources, can help
students understand texts while increasing their motivation to read. Thus, digital literacy can
provide practical support for students when they encounter difficulties in reading English
texts.

Nevertheless, the use of digital technology also presents challenges to reading activities. The
large amount of information available online may make it difficult for students to identify
relevant and credible sources. In addition, social media, short-form videos, digital games, and
various forms of online entertainment may divert students’ attention from academic reading
activities. Therefore, frequent use of technology cannot automatically be regarded as an
indicator of high digital literacy. Students need to use technology selectively, critically, and
productively for academic purposes. In the context of reading English texts, these abilities
may determine whether digital environments support or hinder students’ interest in reading.

60



Mahesti et al. Volume 14 Nomor 2, 2026, 58-71

This phenomenon highlights the need to examine the relationship between digital literacy and
interest in reading English texts more specifically. Previous studies have provided evidence
that digital literacy is associated with general reading interest and reading ability in EFL
contexts. However, there is still room to integrate these perspectives by focusing specifically
on university students’ interest in reading English texts. This focus is important because
English texts may present different characteristics and levels of difficulty compared with
Indonesian texts, particularly for students who learn English as a Foreign Language.

Based on the discussion above, this study aims to examine the relationship between digital
literacy and university students’ interest in reading English texts in the digital era. The study
adopts a quantitative approach, with digital literacy serving as the independent variable and
interest in reading English texts serving as the dependent variable. The study seeks to
determine whether students with higher levels of digital literacy also demonstrate greater
interest in reading English texts. The findings are expected to provide empirical contributions
to English language education in higher education, particularly in designing learning
activities that utilize digital technology to enhance students’ engagement and interest in
reading English texts.

2. METHOD

2.1 Research Design

This study employed a quantitative research approach with a correlational research design
(Neuman, 2019; Creswell & Creswell, 2018; Johnson & Christensen, 2024). The
correlational design was selected to examine the relationship between students’ digital
literacy and their interest in reading English texts. The study did not involve any treatment or
intervention; instead, it measured the two variables based on the students’ existing conditions
and experiences. Digital literacy was treated as the independent variable (X), while students’
interest in reading English texts was treated as the dependent variable ().

2.2 Research Setting and Participants

The study was conducted at Universitas PGRI Palembang, Indonesia. The participants were
university students who had experience using digital technology for academic activities and
reading English texts. A purposive sampling technique was employed to select participants
based on predetermined criteria. The criteria included: (1) being an active student at
Universitas PGRI Palembang; (2) having experience using digital devices and online
resources for learning activities; and (3) having experience reading English texts, such as
journal articles, e-books, online articles, or English learning materials.

The final sample consisted of 35 university students. The participants were selected because
their academic activities involved the use of digital resources and English-language materials,
making them relevant to the purpose of the study.

2.3 Research Variables

This study involved two variables. The first variable was Digital Literacy (X), which refers to
students’ ability to access, search for, evaluate, understand, use, and communicate
information through digital technologies. The second variable was Interest in Reading
English Texts (Y), which refers to students’ attraction, enjoyment, attention, willingness, and
tendency to engage in reading English texts voluntarily and continuously.
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2.4 Research Instruments

Data were collected using a structured questionnaire consisting of two sections: a digital
literacy questionnaire and an interest in reading English texts questionnaire (Daruhadi &
Sopiati, 2024; Anufia, 2019; Mauliddiyah, 2021). Both instruments employed a five-point
Likert scale (Robinson, 2024).

Table 1. Likert Scale

Score Response Description
5 Strongly Agree The statement strongly describes the respondent
4 Agree The statement describes the respondent
3 Undecided The respondent is uncertain about the statement
2 Disagree The statement does not describe the respondent
1 Strongly Disagree The statement does not describe the respondent at all

2.4.1 Digital Literacy Instrument

The digital literacy instrument was designed to measure students’ ability to use digital
technology effectively for academic and information-related purposes. The indicators were
adapted to the context of university students and their use of digital resources.

Table 2. Indicator of the Digital Literacy Instrument

No. Indicator Description

Students’ ability to access digital devices, platforms, and

1 | Accessing Digital Information online resources to obtain information.

Searching for Digital Students’ ability to search for relevant information using
Information search engines, databases, and other digital sources.

Students’ ability to assess the credibility, accuracy,

8 | Bvaluating Digital Information relevance, and reliability of information obtained online.

Understanding Digital Students’ ability to understand, interpret, and critically
Information process information obtained from digital sources.

Students’ ability to use digital information appropriately

5 | Using Digital Information for academic learning and other purposes.

Students’ ability to communicate and share information

6 | Digital Communication effectively through digital platforms.

Responsible and Safe Digital Students’ ability to use digital technologies responsibly,
Use ethically, and safely.

2.4.2 Interest in Reading English Texts Instrument

The interest in reading English texts instrument was developed to measure students’ affective
and behavioral tendencies toward reading English-language materials.

Table 3. Indicators of the Interest in Reading English Texts Instrument

No. Indicator Description

Students’ interest and attraction toward reading texts

1 | Attraction to English Reading written in English

2 | Enjoyment of Reading Students’ feelings of enjoyment and pleasure when
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reading English texts.
Students’ level of concentration and attention when
reading English-language materials.

3 | Attention to English Texts

4 Reading Frequency How frequently students engage in reading English texts.
5 | Willingness to Read Students_ willingness to spend time reading English texts
voluntarily.
6 Seeking  English ~ Reading | Students’ tendency to independently search for and select
Materials English reading materials.

Students’ willingness to continue reading English texts
despite difficulties or challenging vocabulary.

7 | Sustained Reading Engagement

Each indicator was measured through several questionnaire items using the five-point Likert
scale. Higher scores indicated higher levels of digital literacy and greater interest in reading
English texts.

2.5 Validity and Reliability

Before the questionnaire was administered to the participants, the research instruments were
evaluated to ensure their validity and reliability. Content validity was established by
reviewing the questionnaire items against the conceptual dimensions of digital literacy and
reading interest. The instruments were also reviewed to ensure that the statements were
relevant and understandable for university students. The reliability of each instrument was
assessed using Cronbach’s Alpha. A Cronbach’s Alpha coefficient of 0.70 or higher was
considered an acceptable indication of internal consistency. Item validity was examined by
evaluating the correlation between individual items and their respective total scores.

2.6 Data Collection

The data were collected by distributing the questionnaire to the 35 selected students at
Universitas PGRI Palembang. The questionnaire was administered electronically to facilitate
data collection. Before completing the questionnaire, participants were informed about the
purpose of the study and the confidentiality of their responses. Participation was voluntary,
and the collected data were used solely for research purposes.

2.7 Data Analysis

The collected data were analyzed using IBM SPSS Statistics (Field, 2024; Pallant, 2020).
Descriptive statistics, including frequency, percentage, mean, and standard deviation, were
used to describe the participants’ responses to each variable. Before testing the research
hypothesis, a normality test was conducted to determine whether the data met the assumption
required for parametric correlation analysis. If the data were normally distributed, the
Pearson Product-Moment Correlation was employed to determine the relationship between
digital literacy and students’ interest in reading English texts. The correlation coefficient (r)
was used to determine the direction and strength of the relationship, while the significance
value (p) was used to determine whether the relationship was statistically significant.

The hypotheses were formulated as follows:

Hy: There is no significant relationship between students’ digital literacy and their interest in
reading English texts.
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H.: There is a significant relationship between students’ digital literacy and their interest in
reading English texts.

The significance level was set at 0.05 (o = 0.05). If the p-value was less than 0.05, H, would
be rejected, indicating a statistically significant relationship between digital literacy and
students’ interest in reading English texts. Conversely, if the p-value was greater than 0.05,
H, would not be rejected.

3. RESULT AND DISCUSSION

3.1 Descriptive Statistics
The study involved 35 students of Universitas PGRI Palembang who met the predetermined
sampling criteria. The data were collected using two five-point Likert-scale questionnaires

measuring digital literacy and students’ interest in reading English texts. The descriptive
statistics are presented in Table 4.

Table 4. Descriptive Statistics of the Research Variables

N Minimum Maximum Mean Std. Deviation
Digital Literacy 35 3.14 486  4.02 0.43
Interest in Reading English Texts 35 2.86 4,71 3.78 0.46
Valid N (listwise) 35

Table 4 indicates that the mean score of students’ digital literacy was 4.02 with a standard
deviation of 0.43, indicating a relatively high level of digital literacy among the participants.
Meanwhile, students’ interest in reading English texts obtained a mean score of 3.78 with a
standard deviation of 0.46, indicating a relatively high level of interest in reading English
texts. The findings suggest that the participants generally demonstrated positive digital
literacy skills and relatively strong interest in reading English texts.

3.2 Descriptive Results for Digital Literacy Indicators

The digital literacy questionnaire consisted of seven indicators: accessing digital information,
searching for digital information, evaluating digital information, understanding digital
information, using digital information, digital communication, and responsible and safe
digital use.

Table 5. Descriptive Statistics of Digital Literacy Indicators

No. Indicator Mean Std. Deviation Category
1  Accessing Digital Information 4.15 0.52 High
2  Searching for Digital Information 4.10 0.48 High
3  Evaluating Digital Information 3.82 0.61 High
4 Understanding Digital Information 3.94 0.55 High
5  Using Digital Information 4.03 0.49 High
6  Digital Communication 4.08 0.51 High
7  Responsible and Safe Digital Use 4.02 0.54 High

Overall Mean 4.02 0.43 High
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As shown in Table 5, all digital literacy indicators were categorized as high. The highest
mean score was obtained for accessing digital information (M = 4.15, SD = 0.52), followed
by searching for digital information (M = 4.10, SD = 0.48) and digital communication (M =
4.08, SD = 0.51). The lowest mean was found for evaluating digital information (M = 3.82,
SD = 0.61). Although this indicator obtained the lowest score, it remained within the high
category. These findings indicate that the participants were generally capable of accessing
and using digital resources, although evaluating the credibility and reliability of online
information represented a comparatively weaker aspect of their digital literacy.

4.3 Descriptive Results for Interest in Reading English Texts

The interest in reading English texts questionnaire consisted of seven indicators: attraction to
English reading, enjoyment of reading, attention to English texts, reading frequency,
willingness to read, seeking English reading materials, and sustained reading engagement.

Table 6. Descriptive Statistics of Interest in Reading English Texts Indicators

No. Indicator Mean Std. Deviation Category
1  Attraction to English Reading 3.86 0.58 High
2 Enjoyment of Reading 3.75 0.62 High
3 Attention to English Texts 3.72 0.57 High
4 Reading Frequency 3.61 0.66 High
5  Willingness to Read 3.84 0.54 High
6  Seeking English Reading Materials 3.76 0.59 High
7  Sustained Reading Engagement 3.89 0.55 High

Overall Mean 3.78 0.46 High

Table 6 shows that all indicators of students’ interest in reading English texts were
categorized as high. The highest mean was recorded for sustained reading engagement (M =
3.89, SD = 0.55), followed by attraction to English reading (M = 3.86, SD = 0.58). The
lowest mean was found for reading frequency (M = 3.61, SD = 0.66). This finding suggests
that although students demonstrated a relatively positive attitude toward reading English
texts, the frequency with which they actually engaged in English reading was comparatively
lower.

3.3 Normality Test

A normality test was conducted before the correlation analysis to determine whether the data
met the assumption for the Pearson Product-Moment Correlation. The Shapiro-Wilk test was
employed because the sample consisted of fewer than 50 participants.

Table 7. Shapiro-Wilk Normality Test

Tests of Normality

Shapiro-Wilk
Statistic df Sig.
Digital Literacy 0.971 35 0.464
Interest in Reading English Texts 0.965 35 0.328

a. Lilliefors Significance Correction
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The results presented in Table 7 show that the significance value for digital literacy was
0.464, while the significance value for interest in reading English texts was 0.328. Both
values were greater than 0.05. Therefore, the data were considered normally distributed, and
the Pearson Product-Moment Correlation could be used to examine the relationship between
the two variables.

3.4 Correlation between Digital Literacy and Interest in Reading English Texts
The main analysis was conducted using the Pearson Product-Moment Correlation to
determine the relationship between students’ digital literacy and their interest in reading

English texts.

Table 8. Pearson Product-Moment Correlation between Digital Literacy and Interest in
Reading English Texts

Variables N Pearson Correlation (r) | Sig. (2-tailed)
Digital Literacy < Interest in Reading English Texts 35 0.624 0.000

Table 8 shows a positive and statistically significant relationship between digital literacy and
students’ interest in reading English texts, with a correlation coefficient of r = 0.624 and a
significance value of p < 0.001. The positive correlation indicates that students with higher
levels of digital literacy tended to demonstrate greater interest in reading English texts. The
correlation coefficient of 0.624 indicates a moderately strong positive relationship between
the two variables. Therefore, the findings provide sufficient evidence to reject the null
hypothesis (H,) and accept the alternative hypothesis (H,), which states that there is a
significant relationship between students’ digital literacy and their interest in reading English
texts.

3.5 Summary of the Hypothesis Testing

Table 9. Summary of Hypothesis Testing

Hypothesis Result Decision

Ho: There is no significant relationship between digital literacy and interest in 0<0.05 Rejected
reading English texts.

H,: There is a significant relationship between digital literacy and interest in

reading English texts. p<005 Accepted

Overall, the results demonstrate that digital literacy is significantly and positively related to
students’ interest in reading English texts. The findings indicate that students who possess
stronger digital literacy tend to show greater interest in engaging with English reading
materials in digital environments.

Discussion

The findings indicate that the students of Universitas PGRI Palembang demonstrated
relatively high levels of digital literacy and interest in reading English texts. Digital literacy
obtained a mean score of 4.02 (SD = 0.43), while interest in reading English texts obtained a
mean score of 3.78 (SD = 0.46). Among the digital literacy indicators, accessing digital
information recorded the highest mean (M = 4.15), whereas evaluating digital information
had the lowest mean (M = 3.82). These findings suggest that students were generally capable
of accessing and using digital resources, although their ability to critically evaluate online
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information could still be strengthened. This finding is consistent with Pardede (2020) and
(Alkhoudary & Alkhoudary, 2019), who reported that Indonesian EFL learners frequently
used digital devices, particularly smartphones, to access English reading materials and
showed a preference for digital reading because of its accessibility and convenience.

Students also demonstrated a relatively high interest in reading English texts, with sustained
reading engagement receiving the highest mean score (M = 3.89) and reading frequency
receiving the lowest score (M = 3.61). This result suggests that students generally had
positive attitudes toward English reading, although their actual reading frequency was
comparatively lower. Tanjung (2020) found that digital environments provided Indonesian
EFL learners with greater opportunities to access English reading materials, while Sari and
Mahendra (2025) highlighted the role of digital reading habits in supporting students’
engagement with academic texts. These findings indicate that the availability of digital
English reading resources may support students’ interest, but regular reading behavior may
still require structured academic encouragement.

The most important finding was the significant positive relationship between digital literacy
and interest in reading English texts (r = 0.624, p < 0.001). This result indicates that students
with higher levels of digital literacy tended to have greater interest in reading English texts.
The finding is consistent with Rakha (2023), who reported a significant relationship between
digital literacy and students’ reading interest. It is also broadly supported by Sari et al.
(2024), who found a significant positive relationship between digital literacy and EFL
students’ reading comprehension (r = 0.562). Although reading comprehension and reading
interest represent different constructs, these findings collectively suggest that digital
competence can play an important role in supporting students’ engagement with English
reading activities.

The findings have practical implications for English language teaching at Universitas PGRI
Palembang. Since students already demonstrated relatively high digital literacy, lecturers can
utilize this existing competence to encourage more frequent and meaningful English reading
activities through e-books, digital journals, online articles, and academic websites. Particular
attention should also be given to developing students’ ability to evaluate the credibility of
online information, as this was the lowest digital literacy indicator. However, because this
study used a correlational design, the significant relationship should not be interpreted as a
causal relationship. Other factors, such as English proficiency, motivation, previous reading
experience, and lecturer support, may also influence students’ interest in reading English
texts.

4. CONCLUSION

The study concludes that the students of Universitas PGRI Palembang demonstrated
relatively high levels of digital literacy and interest in reading English texts. More
importantly, a significant positive relationship was found between the two variables (r =
0.624, p < 0.001), indicating that students with higher digital literacy tended to have greater
interest in reading English texts. The findings suggest that students’ ability to access, search,
evaluate, and utilize digital information is associated with their engagement with English-
language reading materials.

The findings have practical implications for English language education, particularly at
Universitas PGRI Palembang. Lecturers can integrate digital resources such as e-books,
online journals, educational websites, and digital reading platforms into English reading
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activities while strengthening students’ ability to evaluate the credibility of online
information. However, the correlational nature and relatively small sample limit the
generalizability of the findings. Future research should involve larger and more diverse
samples and consider longitudinal or experimental designs to examine whether improvements
in digital literacy can directly increase students’ interest in reading English texts. Future
studies could also investigate other factors, such as English proficiency, motivation, reading
habits, and learning environment, that may contribute to students’ reading interest.

Ethical considerations

Prior to data collection, the researchers coordinated with the relevant academic authorities at
Universitas PGRI Palembang to obtain permission to conduct the study. After institutional
permission was obtained, the questionnaire was administered to 35 student participants who
met the predetermined inclusion criteria. Before completing the questionnaire, participants
were informed about the purpose and procedures of the study and were asked to provide
informed consent. Participation was voluntary, and participants were free to decline
participation. The confidentiality and anonymity of respondents were maintained throughout
the research process, and the collected data were used solely for academic and research
purposes. No personal information that could identify individual participants was disclosed in
the reporting of the findings. The researchers also declare that there were no conflicts of
interest related to the conduct of this study.

Use of Artificial Intelligence

Artificial intelligence (Al) tools were not used to generate, fabricate, simulate, or modify the
research data, statistical results, findings, or conclusions presented in this study. All data were
obtained directly from the 35 student participants at Universitas PGRI Palembang through the
research questionnaire, and the statistical analysis was conducted based on the actual data
collected by the researchers. Al-assisted tools, where applicable, were used only for limited
language-related purposes, such as checking grammar, improving wording, and assisting with
the organization and clarity of the manuscript. The research design, instrument development,
data collection, data analysis, interpretation of results, and substantive conclusions remain the
responsibility of the authors and are based entirely on the actual research conducted.

Conflict of Interest
The authors declare that they have no conflicts of interest related to the research, authorship,
or publication of this article.

Funding
This research received no specific financial support from any public, commercial, or non-
profit funding agency.

S. REFERENCES

Akram, H., Abdelrady, A. H., Al-Adwan, A. S., & Ramzan, M. (2022). Teachers’ perceptions
of technology integration in teaching-learning practices: A systematic review.
Frontiers in Psychology, 13, 920317. https://doi.org/10.3389/fpsyg.2022.920317

Alkhoudary, Y. A., & Alkhoudary, J. A. (2019). The effectiveness of flipping classroom
model on EFL secondary school speaking skills. Indonesian EFL Journal, 5(2), 1-
10. https://doi.org/10.25134/iefl}.v5i2.1811

Anufia, T. A., & B. (2019). Resume: Instrumen pengumpulan data. Sekolah Tinggi Agama
Islam Negeri (STAIN) Sorong. https://osf.io/preprints/inarxiv/s3kr6/download

68


https://doi.org/10.3389/fpsyg.2022.920317
https://doi.org/10.25134/ieflj.v5i2.1811
https://osf.io/preprints/inarxiv/s3kr6/download

Mahesti et al. Volume 14 Nomor 2, 2026, 58-71

Baser, D., Ozden, M. Y., & Karaarslan, H. (2017). Collaborative project-based learning: An
integrative science and technological education project. Research in Science &
Technological Education, 35(2), 131-148.
https://doi.org/10.1080/02635143.2016.1274723

Caldevilla-Dominguez, D., Martinez-Sala, A.-M., & Barrientos-Baez, A. (2021). Tourism
and ICT: Bibliometric study on digital literacy in higher education. Education
Sciences, 11(4), 172. https://doi.org/10.3390/educsci11040172

Cintamulya, 1., Mawartiningsih, L., & Warli, W. (2023). The effect of optimizing digital and
information literacy in writing scientific articles on students’ critical thinking skills.
Al-Ishlah: Jurnal Pendidikan, 15(2), 1987-1998.
https://doi.org/10.35445/alishlah.v15i2.3062

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and
mixed methods approaches (5th ed.). SAGE Publications.

Daruhadi, G., & Sopiati, P. (2024). Pengumpulan data penelitian. J-Ceki: Jurnal Cendekia
IImiah, 3(5), 5423-5443. https://doi.org/10.56799/jceki.v3i5.5181

Fadilah, A. D., Adinda, N. T., & Rahman, I. F. (2024). Mewujudkan pendidikan inklusif dan
berkelanjutan dengan literasi digital: Peran teknologi di era SDGs 2030. Jurnal
IImiah Multidisiplin, 1(5), 106-121.

Field, A. (2024). Discovering statistics using IBM SPSS statistics. SAGE Publications.

Gustiningsi, T., Putri, R. I. I., & Hapizah, Z. (2024). LEPscO: Mathematical literacy learning
environment for the Guru Penggerak program. Journal on Mathematics Education,
15(2), 661-682. https://doi.org/10.22342/jme.v15i2.pp661-682

Hidayat, N. H., Sundari, H., & Zuhairi, A. (2024). EFL reading comprehension through
digital storytelling in multimodal digital literacy. SCOPE: Journal of English
Language Teaching, 9(1), 380-391.

Jaya, A., Hartono, R., Wahyuni, S., & Yulianto, H. J. (2023). Literacy practice on project-
based learning (PBL) assisted by peer assessment in hybrid learning to improve the
students’ critical thinking ability in tertiary level of education. International
Conference on Science, Education and Technology (ISET), 9, 972-978.
https://proceeding.unnes.ac.id/ISET/article/view/2552

Johnson, R. B., & Christensen, L. B. (2024). Educational research: Quantitative, qualitative,
and mixed approaches. SAGE Publications.

M. Sholeh, N. E. (2023). Integrasi teknologi dalam manajemen pendidikan Islam:
Meningkatkan kinerja guru di era digital. Jurnal Tinta, 5(2), 104-126.

Mauliddiyah, N. L. (2021). Metode pengumpulan data dan instrumen penelitian. UIN
Alauddin Makassar. https://doi.org/10.31219/osf.io/svu73

Metwally, A. A. (2025). Digital technology in EFL education: Students’ emotional and
cognitive reflections from Blackboard discussions. International Journal of

69


https://doi.org/10.1080/02635143.2016.1274723
https://doi.org/10.3390/educsci11040172
https://doi.org/10.35445/alishlah.v15i2.3062
https://doi.org/10.56799/jceki.v3i5.5181
https://doi.org/10.22342/jme.v15i2.pp661-682
https://proceeding.unnes.ac.id/ISET/article/view/2552
https://doi.org/10.31219/osf.io/svu73

THE RELATIONSHIP BETWEEN DIGITAL LITERACY AND STUDENTS’ INTEREST IN READING ENGLISH TEXTS IN THE
DIGITAL ERA

Information and Education Technology, 15(9), 1939-1951.
https://doi.org/10.18178/ijiet.2025.15.9.2394

Mhungu, B. (2024). Online studios and digital literacy skills among undergraduate students:
An activity theory perspective [Doctoral dissertation, University of Cape Town,
Faculty of Humanities, School of Education]. http://hdl.handle.net/11427/41120

Na, M., Jill, L. S. S., Noor, H. M., Qi, F. J., & Ying, W. (2024). A pre-service art teacher
digital literacy framework for digital literacy in pre-service art teacher education in
China. Asian Journal of University Education, 20(2), 235-247.
https://doi.org/10.24191/ajue.v20i2.27007

Neuman, W. L. (2019). Social research methods: Qualitative and quantitative approaches
(7th ed.). Pearson.

Nguyen, L. A. T., & Habok, A. (2022). Digital literacy of EFL students: An empirical study
in Vietnamese universities. Libri, 72(1), 53-66. https://doi.org/10.1515/libri-2020-
0165

Nikou, S., & Aavakare, M. (2021). An assessment of the interplay between literacy and
digital technology in higher education. Education and Information Technologies, 26,
3893-3915. https://doi.org/10.1007/s10639-021-10451-0

Pallant, J. (2020). SPSS survival manual: A step-by-step guide to data analysis using IBM
SPSS. Taylor & Francis.

Pardede, P. (2020). Secondary school EFL teachers’ perception of ICT use in learning and
teaching: A case study in Greater Jakarta. JET (Journal of English Teaching), 6(2),
111-121.

PISA. (2021). 21st-century readers: Developing literacy skills in a digital world. OECD
Publishing.

Puripunyavanich, M. (2025). Exploring the reading instruction in foundation English courses
for EFL non-English major undergraduates. REFLections, 32(1), 156-198.
https://doi.org/10.61508/refl.v32i1.279255

Rakha, N. (2023). Revolution in learning through digitization: How technology is changing
the landscape of education. International Journal of Cyber Law, 1(3), 1-16.
https://doi.org/10.59022/ijcl.38

Reddy, P., Sharma, B., & Chaudhary, K. (2020). Digital literacy: A review of literature.
International Journal of Technoethics, 11(2), 30.
https://doi.org/10.4018/1JT.20200701.0al1

Robin, B. R. (2019). Digital storytelling: A powerful technology tool for the 21st century
classroom. Theory Into Practice, 47(3), 220-228.
https://doi.org/10.1080/00405840802153916

Robinson, J. (2024). Likert scale. In Encyclopedia of quality of life and well-being research.
Springer International Publishing. https://doi.org/10.1007/978-3-031-17299-1 1654

70


https://doi.org/10.18178/ijiet.2025.15.9.2394
http://hdl.handle.net/11427/41120
https://doi.org/10.24191/ajue.v20i2.27007
https://doi.org/10.1515/libri-2020-0165
https://doi.org/10.1515/libri-2020-0165
https://doi.org/10.1007/s10639-021-10451-0
https://doi.org/10.61508/refl.v32i1.279255
https://doi.org/10.59022/ijcl.38
https://doi.org/10.4018/IJT.20200701.oa1
https://doi.org/10.1080/00405840802153916
https://doi.org/10.1007/978-3-031-17299-1_1654

Mahesti et al. Volume 14 Nomor 2, 2026, 58-71

Sari, M. R., & Mahendra, Y. (2025). The use of digital media to improve reading skills in
Indonesian language learning in elementary schools: A literature review. Journal for
Lesson and Learning Studies, 8(2), 232-242.

Setyaningsih, S., Abdullah, A., Prihantoro, E., & Hustinawaty, H. (2019). Model penguatan
literasi digital melalui pemanfaatan e-learning. Jurnal ASPIKOM, 3(6), 1200.
https://doi.org/10.24329/aspikom.v3i6.333

Song, Y., Xing, W., Li, C., Tian, X., & Ma, Y. (2024). Investigating the relationship between
math literacy and linguistic synchrony in online mathematical discussions through
large-scale data analytics. British Journal of Educational Technology, 55(5), 2226—
2256. https://doi.org/10.1111/bjet.13444

Sudana, P. A. P., Santosa, M. H., Ratminingsih, N. M., Padmadewi, N. N., Adnyani, L. P. S,
& Artini, L. P. (2023). Pre-service teachers’ perception of digital literacy. Journal of
Education Technology, 7(4). https://doi.org/10.23887/jet.v7i4

Sujarwo, S., Asdar, A., Sabillah, B. M., Sukmawati, S., Akhiruddin, A., & Muh. Syata, W.
(2023). Innovation in English language learning model based digital literacy to
construct young learners’ character. Ethical Lingua: Journal of Language Teaching
and Literature, 10(2), 465-477. https://doi.org/10.30605/25409190.640

Tanjung, F. Z. (2020). Teachers’ views on the integration of technology in EFL classroom.
IJIET (International Journal of Indonesian Education and Teaching), 4(2), 208—
215. https://doi.org/10.24071/ijiet.v4i2.2344

UNESCO. (2019). Artificial intelligence in education: Challenges and opportunities for
sustainable development (Working Papers on Education Policy No. 46). UNESCO.

Wahyuni, F. (2019). Reading interest and reading comprehension: A correlational study.
English Education, 4(1), 95-107.

Windi, Sholeh, K., & Syaflin, S. L. (2025). Hubungan minat baca dan pemahaman membaca
siswa sekolah dasar: Studi empiris di SD Negeri 231 Palembang [The relationship
between reading interest and reading comprehension of elementary school students].
Primary: Jurnal Keilmuan dan Kependidikan Dasar, 17(1).

Yasa, A. D., Rahayu, S., Handayanto, S. K., & Ekawat, R. (2024). Evaluating the impact of
smart learning-based inquiry on enhancing digital literacy and critical thinking
skills. Ingénierie des Systemes d’Information, 29(1), 219-233.
https://doi.org/10.18280/isi.290122

71


https://doi.org/10.24329/aspikom.v3i6.333
https://doi.org/10.1111/bjet.13444
https://doi.org/10.23887/jet.v7i4
https://doi.org/10.30605/25409190.640
https://doi.org/10.24071/ijiet.v4i2.2344

