EETLELEL

Journal of English Study Programme

REVISITING THE ENGLISH CURRICULUM IN A POLYTECHNIC CONTEXT:
EVALUATION AND RECOMMENDATIONS

Maria Puspa Sari'’

'Politeknik Akamigas Palembang, Indonesia
E-mail: mariapuspasari@pap.ac.id*

ABSTRACT
Accepted: This study aimed to evaluate the English curriculum in four study
14 July 2026 programs in the college. The research was a qualitative-quantitative
Published: descriptive study with the elements of data and method triangulation,
15 July 2026 and it employed two questionnaires for lecturers and students. The

findings revealed that all programs provided English with ESP and
TOEFL preparation materials. English was given 3 up to 4 credits
in each study program and taught for 2 semesters only mostly in the
first and fifth semesters. Even though the current English curriculum
applied already met the needs of learners, it still needed further
enrichment to keep learners updated with the knowledge in their
field. Both learners and lecturers also expected to have English
subject portion more than what they had. This study offers a novel
contribution by evaluating an ESP- based English curriculum in a
polytechnic context through the combined perspectives of students,
lecturers, and academic program heads. The findings provide practical
implications for curriculum improvement, particularly the need to
extend English instruction, enrich field-specific materials, and involve
English lecturers in curriculum planning to enhance students’
academic preparation and future professional readiness
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1. INTRODUCTION

The absence of a nationally
standardized English curriculum for non-
English majors in Indonesian higher

Despite the growing recognition among
Indonesian ~ students  that  English
proficiency is essential for academic
advancement and career competitiveness,

education grants universities considerable
autonomy to design English programs that
align with their institutional goals and
disciplinary needs. Although this flexibility
enables contextualized curriculum
development, it also results in substantial
variation in curriculum design,
implementation, and learning outcomes
across universities and even among
departments within the same institution.

the country's performance on the English
Proficiency Index (EPI) has remained
relatively low compared with neighboring
countries such as Singapore, Malaysia, and
the  Philippines.  Indonesia's  ranking
declined from 51st in 2018 to 61st in 2019
and further to 74th in 2020 (Education
First, 2020). In most Indonesian higher
education institutions, English is offered for
only one compulsory semester, with the
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duration and content determined by
individual institutional policies.
Consequently, many students pursue
additional English instruction through
private language courses because they
perceive that the formal curriculum does
not sufficiently support the development of
practical communicative competence.

Curriculum evaluation has become an
increasingly significant area of educational
research because it provides evidence for
determining whether existing curricula
effectively address learners' needs and
achieve intended learning outcomes. The
substantial body of curriculum evaluation
studies conducted worldwide reflects the
continuous need for curriculum
improvement regardless of educational
context. Suer (2022) argues that English
curriculum evaluation remains a central
concern for language education researchers,
resulting in the application of various
evaluation frameworks across different
settings. Likewise, Qodir, Baehagi, and
Miftah (2016) emphasize that a well-
designed English curriculum serves as the
foundation for developing appropriate
teaching materials and effective
instructional practices. Previous studies
conducted across primary, secondary, and
tertiary  education have consistently
identified  several aspects requiring
improvement,  including instructional
strategies, curriculum content, learning
materials, educational policies, and
students' motivation (Al-Jardani, 2012;
Ormeci, 2009; Sakkir et al., 2021; Supriani
etal., 2019).

Building upon these concerns, the
present study seeks to provide a
comprehensive evaluation of the English
curriculum implemented in a vocational
higher education institution by integrating
both theoretical analysis and empirical
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evidence derived from lecturers' and
students' perspectives. Rather than merely
describing the existing curriculum, the
study aims to identify its strengths and
limitations and to formulate practical
recommendations for curriculum
enhancement to  better  accomplish
institutional learning objectives.

Within ~ the  institution  under
investigation, English is a compulsory
subject for all first-semester students. One
study program extends English instruction
into the second semester, whereas the
remaining programs offer an additional
English-related course in the fifth semester
focusing primarily on TOEFL preparation.
Since the institution's establishment, the
English curriculum has undergone several
revisions; however, these modifications
were implemented without systematic
evaluation due to the absence of a
dedicated evaluation mechanism. Since
2016, the institutional language center has
assumed  responsibility  for  English
language instruction and introduced several
improvements, including  curriculum
revision, the development of program-
specific teaching materials, and the
implementation of supplementary English
language courses.

After approximately five years of
implementation, the existing curriculum
required a systematic evaluation to
determine its effectiveness and identify
areas requiring refinement. Accordingly,
this study was designed to examine the
implementation of the current English
curriculum, investigate lecturers'
instructional approaches, explore lecturers'
and students' perceptions of the curriculum,
and formulate evidence-based
recommendations for future curriculum
development. The findings are expected to
provide valuable empirical evidence for the
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language center and serve as a strategic
reference  in  proposing  curriculum
improvements  to  the institutional
leadership,  thereby  supporting the
continuous enhancement of English
language education within the institution.

2. METHODOLOGY

This study employed descriptive design
using qualitative and quantitative data to
evaluate the English curriculum implemented
at a private vocational college in Palembang.
This investigation focused on English
curriculum,  teaching  approaches the
lecturers, students’ and lecturers’ perception
and recommendations for future
improvement. 190 students and 10 content
and English lecturers involved in the study by
filling the questionnaires through Google
Form.

Data  were  collected  through
document analysis and questionnaires.
Document analysis was conducted by
reviewing English syllabi (RPS) and
learning materials used across four different
study programs. This is to examine the
curriculum structure, content and alignment
with the institutional standard. The lecturer’s
guestionnaire had ten statements with 5-point
Likert-scale items and five open ended. On
the other hand, the students’ questionnaire
had also ten statements with 5-point Likert-
scale items and an optional comment section.

Quantitative data from the
guestionnaires ~ were  analyzed  using
descriptive  statistics  (frequency  and
percentage), whereas qualitative data from
document analysis and open-ended responses
were examined descriptively to identify
emerging themes related to curriculum
strengths and areas for improvement.

3. RESULTS AND DISCUSSION

The data were collected through
observation and questionnaires. Observation
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focused on analyzing the English curriculum
design in each study program by reviewing
eight syllabi (Rencana Pembelajaran
Semester/RPS) from eight English subjects.
Each syllabus included information such as
credits, lecturer name, objectives,
indicators, materials, learning methods, and
evaluation, all of which met the college
standards. However, lesson plans were not
included.

Two questionnaires were used for
different  participants.  The lecturer
guestionnaire, given to two English
lecturers, four heads, and four secretaries of
study programs, consisted of ten Likert-
scale items and five open-ended questions.
The student questionnaire included ten
Likert-scale items and an optional comment
section. Out of 564 students, 190 (about 30%
of the population) responded, representing
four study programs: Oil and Gas
Laboratory  Analysis, Oil and Gas
Processing, Oil and Gas Exploration and
Production, and Coal Mining Engineering.
Participants were from semesters 1, 3, and
5.

Findings from observation showed that
all study programs had autonomy in
determining when English was taught. Three
programs offered English in the first and fifth
semesters, while Coal Mining Engineering
taught it in the first and second semesters.
English  courses included English for
specific fields and TOEFL preparation, with
15 sessions per semester. Curriculum
evaluations were conducted every five years;
however, English received limited attention
compared to engineering subjects, and
English lecturers were not involved in
decision-making. This gap emphasized the
need for curriculum recommendations and
better coordination with the language unit.

The Current English Curriculum

Every study program had English with
Semester Learning Plan or Rencana
Pembelajaran ~ Semester  (RPS).  This
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document made by the English lecturers
before the semester started and they must
present it to their students in the first meeting
of the semester. Each study program also
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has their own English outcomes. Here are
what the researchers found from the
observation and analysis of the current
English curriculum in each study program.

Table 1. The Current English subject in different programs

Study programs

Subject Name

Semester Credit

Lab analysis Engineering English 1 First 2 credits

English 2 Fifth 2 credits

Processing Engineering English First 2 credits

TOEFL Preparation Fifth 2 credits

Exploration and production English First Fifth 2 credits

Engineering TOEFL Preparation 1 credit
(Practicum)

Coal Mining Engineering English First 2 credits

English for Mining Second 2 credits

The name of English subjects across
study programs are mostly the same, English
and TOEFL Preparation. Only Coal Mining
Engineering program use English for
Mining for the second English subject in
the second program. Also, two programs,
Exploration and production Engineering
and Processing Engineering. English class
allocation was once a week with 100
minutes/meeting or 50 minutes/credit.

The materials for grammar were
similar across the program, such as numbers,
present, past and future simple, math
operations, telling time, etc. While
vocabulary varied across the programs
depending on their discipline-related
lexical terms. For lab analysis, students
learned jobs in oil laboratory industry,
laboratory equipment, personal protective
equipment in laboratory, safety signs and
notices, asking for permissions and help,
laboratory safety induction, emergencies
and reporting an

accident and how to read chemical
reactions and equations. Then, processing
engineering students learned pipeline system
in refinery, chemical reactions, types of fuel,
etc. Exploration and production
engineering program covered oil rig,

offshore, onshore, jobs on oil rig, well
completion, types of rigs, etc. Finally,
English for coal mining engineering
covered coal mining process, heavy
equipment in surface and underground
mining, rehabilitation, overburden removal,
etc.

Learning approach

Learning approaches were also mostly
the same across the programs. From the
syllabi, the methods included interactive
method, task-based learning, project-based
learning, etc. Lecturers also apply student-
centered learning experience where students
are given most time to speak rather than just
listening to their lecturers.

In the two questionnaires of this study,
questionnaire for lecturer and student,
opinion about the method of learning in
English learning was also questioned. In the
student questionnaire, Item 7 asked if the
learning method in their English classes
was interactive and various. More than
25% of participants chose ‘strongly agree’
and more than 50% of the participants
chose ‘agree’. 15% of the students chose
‘neutral’ and less than 2% chose ‘disagree’.
Also, the lecturers admitted that the method
of learning in their programs were already
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various and innovative. That the learning was
designed student-centered learning could be
seen from the RPS design which enable
students to have more practice with their
classmates both in pair and in group.
Learners were also given various drill and
assignments such as role play, monologue,
project, etc.

Thus, this study proved that the
learning approach applied by the lecturers in
the classes was innovative and various. The
method of learning applied in each
instruction was adapted to the materials and
learning objectives. However, students also
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suggested the lecturers to add filler or ice
breaker such as games in the middle of the
class.

Students’ and lecturers’ perception

Overall, both lecturers/management
and students expressed generally positive
perceptions of the English curriculum,
materials, and teaching practices. Most
respondents agreed that the syllabus and
learning  materials met institutional
standards, aligned with learning outcomes,
and were relevant to students’ study
programs. Here is the results of the
guestionnaire.

Questionnaire Result

100
90

O O O O O o o

Material

Method

80
7
6!
5
4
3
2
1
0

Proportion

M Student M Lecturer

Figure 1. Questionnaire results

Both lecturers (88%) and students
(80%) share the same perspectives over the
materials delivered in English classes. They
agreed that the materials were considered
clear, understandable, and appropriate for
students’ need. Teaching methods were also
viewed as interactive and varied as it can be
seen from the percentages where 82% of
lecturers and 80% of students were satisfied
with the methods.

Despite these strengths, both groups
identified a need to improve and expand the
English curriculum. Respondents suggested
enriching the materials with more field-
specific  content, such as petroleum

engineering English, academic writing,
curriculum vitae writing, and TOEFL
preparation. Students also emphasized the
importance of including all language skills
(listening, speaking, reading, and writing)
and requested more engaging learning
activities and discipline-related textbook
specially designed to meet their needs.

Nevertheless, the most consistent
concern from both groups was the
insufficient duration and proportion of
English instruction, currently limited to two
semesters. Both lecturers/management and
students believed English should be offered
for more semesters, ideally throughout the
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study period. Many suggested adding
English either as an extra class or as a low-
credit regular subject. Students and
lecturers also strongly supported the idea of
providing a TOEFL Preparation course
before the official TOEFL test.

Curriculum evaluation is essential for
improving instructional quality and
ensuring alignment with learners’ needs
particularly  within  vocational context
where curriculum must correspond with the
changing industry demand (Mappiase &
Johari, 2014; Vreuls et al, 2023; Fei et al,
2025;). As the first English curriculum
evaluation conducted at this vocational
college, this study examined curriculum
implementation

and stakeholder perceptions to
identify  strengths and areas for
improvement. The findings indicate that
although the curriculum structure aligns
with institutional standards and study
program outcomes, several core
components of ESP curriculum
development require enhancement.

A major issue identified is the absence
of a systematic needs analysis in the
curriculum and material  development
processes. Needs analysis is widely
recognized as the one of four pillars ff ESP
course design because it ensures content
reflects learners’ linguistic, academic, and
workplace communication needs (Anthony,
2018; Basturkmen, 2025; Nguyen & Ho,
2024; Santika, et al., 2022). In vocational
education, needs analysis is particularly
critical since English instruction must be
aligned with discipline-specific professional
competencies and job-related
communicative practices (Marra, 2013;
Flowerdew, 2013). However, English
lecturers in this study relied mainly on
informal consultation with subject lecturers,
rather than directly gathering learners’ and
industry needs. This practice limits the
curriculum’s accuracy in responding to
occupational language demands—especially
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in  engineering-based  programs  where
English  expectations are specific and
technical.  Integrating structured needs
analysis through the collaboration of English
lecturers and industry experts would
therefore  enhance  the  curriculum’s
responsiveness to industry demands (Marra,
2013).

Both lecturers and students reported
positive perceptions of the relevance of
learning materials and the variety of
teaching methods used. Materials were
aligned with students’ fields of study, and
teaching approaches were seen as engaging,
which contributes to improved learner
motivation and participation (Dursun &
Aykan, 2025; van Dulmen et al., 2022;
Xiong, 2025). Nevertheless, students’
comments indicated a desire for more
interactive, communicative, and task-based
learning opportunities, particularly those
that simulate workplace communication.
Recent ESP and TVET research highlight
the importance of  learner-centered
pedagogies, practical communication tasks,
and workplace-integrated learning activities
to strengthen employability-related English
competence (Alhomidan, 2025; Sakkir et
al., 2022; Skarpaas & Hellekjeer, 2021).
Incorporating more  presentation  tasks,
simulations, and job-related communicative
activities would therefore help better prepare
students for professional English use.

A shared concern among respondents
was the insufficiency of English exposure.
English is currently taught for only two
semesters (3—4 credits total), which was
viewed as inadequate for achieving
meaningful proficiency. This perception
reflects broader evidence that extended
contact time and continuous exposure are
necessary  for  measurable  language
development, especially in EFL contexts with
limited English use outside the classroom
(Benigno et al., 2017; Getie, 2020; Jaekel et
al., 2022; Tran & Miralpeix, 2024; Qassrawi
et al., 2023). For polytechnic students,
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greater exposure to English is also linked to
employability and smoother transition to
the workforce (Erling, 2015; Zuo et al.,
2025; Arkoudis et al., 2009). Increasing
English instruction to more semesters, or
offering supplementary non-credit ESP
programs, would thus better support
students’ long-term language development
and workplace readiness.

A strong preference for a field-
specific ESP textbook was also evident.
Students expected learning materials tailored
to their discipline and professional context,
rather than generic content. ESP literature
consistently emphasizes that materials for
vocational learners must be contextualized,
industry-relevant, and updated to reflect
real-world communication practices
(Anthony, 2018; Paltridge & Starfield.,
2013). Locally developed materials allow
lecturers to incorporate industry-specific
terminology, authentic texts, and context-
relevant tasks based on learners’ proficiency
and workplace expectations (Coxhead et
al., 2019). Supporting English lecturers in
developing customized ESP materials or
program-specific textbooks—grounded in a
robust needs analysis would thus
significantly enhance curriculum relevance
and effectiveness.

In summary, this study highlights three
key areas for improvement: (1) integrating
systematic  needs analysis into ESP
curriculum  development, (2) increasing
English instructional duration and exposure,
and (3) developing localized, field-specific
ESP materials. Addressing these areas would
strengthen alignment between the English
curriculum  and  vocational  learners’
academic and professional needs.

4.  CONCLUSIONS

In summary, the current curriculum is
considered adequate and aligned with
program needs, but both students and
lecturers expect more intensive English
exposure, enriched ESP materials, and
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increased learning hours to better support
students’ academic and future professional
demands. This research, however, did not
observe the perspective of alumni users to
find their opinion about the English
proficiency of the college’s outcomes. In
further research, it could be an appealing
study to conduct. Furthermore, a need
analysis of learners in each study program
had a chance to an engaging topic. Syllabi
design could also follow up the research.
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